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FOREWORD
_____________________________________________________________________________

The importance of the translator in helping to create a multilingual and multicultural world has been recognized in a number of speeches and reports, at least for certain geographic areas such as Europe and Canada. 

Its economic role in the different markets and on the global stage has recently been reasserted in several studies, with statistical support (LTC Report, Commonsense Advisory Annual Reports, Study Report to the Directorate General for Translation of the European Commission, EUATC/European Union of Association of Translation Companies, GALA/Globalization and Localization Association, LISA/Localization  Industry Standards Association, etc.) 

The language industries and the translation section in particular, can look forward to continued expansion in the coming years. Yet the translation professions (translators, interpreters, revisers, editors, localisers, terminologists, etc.) still generally suffer from a lack of visibility and recognition, partly due to what was for many decades the lack of clearly defined professional standards and quality criteria in the training of translators.

In recent years, different organizations have been addressing ongoing issues such as: mapping translator training here and there, monitoring the changing nature of the translation professions in the age of Internet and increasing automation, developing staff and student mobility, and identifying and disseminating best teaching and learning practices.

Work still needs to develop in depth because changes are taking place rapidly, induced by new business environments and client requirements, new tools and technological environments which are blurring of the limits between professional and amateur practice (with phenomena such as Wikis, the social Web, or crowd sourcing).

These changes have impacted on, and will continue to impact on future professional identities and practices, and therefore on translator education and training. 

After Vilnius (December 2006), Tallinn (November 2007), Kaliningrad (October 2008), teachers in translation programmes of the Baltic region have gathered for the 4th time in October 2009, in Grodno (Belarus) to tackle different challenges in translation training, aware that the transition from philology to professional programmes implies discussion, experiments, innovative and transferable practices.

The papers, collected here, are structured in six different sections. These sections reflect only a small part of the issues to be dealt with in order to cope with new professional needs, new expectations, new competences, new methodology and new resources. However, the move is on, and teachers are strongly willing to meet the challenges, related to employability, thematic expertise (legal, technical, commercial, etc.), and specific types of translation, etc. 

These Proceedings are a step in a long process which started some years ago and should continue: only open discussion and cooperation between Universities with advanced translator training degrees, between Universities and enterprises in the translation industry can enhance the development of our learning outcomes and encourage the sharing of good practice. 

I would like to warmly thank all the participants for their commitment and the Grodno team of the Yanka Kupala State University for the organisation of this 4th event within the Baltic Sea Region University Network (BSRUN).

Yves Gambier

University of Turku, Finland
Chairperson of the event
EMPLOYABILITY

_______________________________________________________

Liudmila Sereda

Head of the Department of

Linguistics and Cross-cultural Communication

The Y. Kupala State University of Grodno, Belarus

Employability of Translation/ Interpreting Programme Graduates and Motivation for Learning

The Department of Linguistics and Cross-Cultural Communication of the Yanka Kupala State University of Grodno (YKSUG) have been training students according to the programme “Linguistic Support for Cross-cultural Communication” (major in International Tourism), specialized in “Tour-guiding”, since 2001. All these years this programme has enjoyed high popularity among the applicants for entry, but during the last two years the demand for entry to this specialty has started to decrease, one of the reasons being difficulty of finding an appropriate place for employment on the specialty. Moreover, we have experienced the general decrease of the English language proficiency of our first-year students. 

This kind of specialty has been planned to be in demand in Grodno area, which, due to its historical past, is obviously one of the most attractive places in Belarus for tourist industry development. Unfortunately, we witness very slow development of translator/interpreter job market in the region, as well as slow development of in-bound tourism, though this kind of business refers to state priorities. 

The qualification which is stipulated by State Qualification Codes and indicated in our graduates’ diplomas runs: “a Specialist for Cross-Cultural Communication, translator/ interpreter (two foreign languages)”. It means, however, that tourist companies are not very interested to employ them with that formulation of their qualification. The matter is that tourist enterprises in this country can be licensed in case their employees possess the diplomas authorizing them to work in tourist industry with the corresponding indication in their diplomas, like tour-operator, manager for tourism, etc. Moreover, private businesses would not normally “order” our graduates at random for their employment, but prefer to hire them sometimes “live” under their own considerations. Thus, there arises a problem of job placement for our non-fee paying graduates who are to have state-imposed assignments for their employment on graduation. 

In fact, some demand for our graduates exists, but it does not result in increase of “letters of demand” for employment, in other words, we face the problem of lack of official demand for employment for our graduates, which finally leads to shortening of budget-financed places for entry to our programme (only 5 places in 2009).

In September 2009 we held a questionnaire among the 1st and 5th year students aimed at:

· revealing the motivation for entry to the YKSUG and the programme;

· eliciting the expectations from their studies with the 1st year and checking them with the 5th year students;

· revealing their awareness of the competencies needed for future job settlement;

· finding out their expectations concerning future employment and  awareness of the existing opportunities for the employment;

· eliciting the existing problems in the training process.

As for students’ motivation to enter the YKSUG, the overwhelming majority of the 1st year students are sure that this University provides high level of education (59, 5%), equal proportion of freshmen have heard a lot of nice things of it and followed their acquaintances advice (12% each), as well as with the other two options – 9,5% each – some of their friends study at this University already and that was the nearest place to enter from their home (quite a number of students are non-residents of Grodno). The latter point was dominating in the answers of the 5th year students (44,8%); 24,1%  followed their acquaintances advice and some friends of theirs study at this University (17,2%) and quite surprisingly, 20,6% found that it was the easiest to enter. Maybe the introduction of the national testing system played the decisive role here. 
         85,7% of the first-year students and 43,3% graduates chose this institution as their own choice, but the latter group admitted it to have been their parents’ advice (36,6%), while with the former it makes only 9,5%. It shows more independence of their career choice with this year applicants for entry. Relatively small was the influence of their friends or mass media.

The question about the reason for their choice of the programme “Linguistic Support for Cross-cultural Communication” (major in International Tourism) showed that both first-year and fifth-year students found it interesting and promising (23 and 18), want to learn foreign languages (23 and 9) and work in tourist business (19 and 12), but the least of both student groups want to work as translators/interpreters (14 and 5, correspondingly). This exposes the sad truth about their generally low level of motivation to master translation/interpreting.

 Both 1st and 5th year student groups admitted that they studied to have an interesting job in future (31 and 18 persons correspondingly), for personal growth (17 and 12), to acquire knowledge (15 and 8), 10 freshmen confessed that they want to have a high salary, while 8 graduates want to get a diploma first, practically the same number as the 1st year students and 4 people just love to study in general terms.

The question asking them to rate the competences they might need in their future work on the specialty chosen showed the highest rating of proficiency in two foreign languages for both student groups; the item second rated for the 1st year students was competence in interpreting and the third – competence in translation, while for the 5th year students cross-cultural awareness seemed to be the second in importance  competence, followed by competence in history and culture of the respective foreign language countries and adequate interpretation of communicative behavior of foreign culture representatives. The least rated competences for the freshmen were high literacy in their native language and technological competence (CAT), the latter being also the least rated by the graduate students. This shows their unawareness of the existing challenges for the translating job market in Europe and in the world and possibilities of the existing technologies in translation. Other competences were evaluated almost at the same level with very little dispersion: competence in self-improvement and communicative competence.

As for their plans after they graduate from the University, the 1st year students would prefer to leave abroad temporarily to work on their specialty (18) and work on this specialty in the country (16), work at a foreign enterprise/joint-stock company (9) and 4 people haven’t decided yet, which seems natural for this group. But it was amazing to discover that the greatest number of graduates haven’t decided yet (9), while equal numbers of students would like to be engaged in entrepreneurial activities (8) and acquire a new qualification (8), and only 3 persons would like to study for MA degree and leave abroad temporarily to work on their specialty (3), which shows the opposite intentions of the senior students to leave abroad.

          Considering their wishes and preferences of the future profession, the overwhelming majority of the 1st year students would like to become translators/interpreters (26), the rest preferring to become tour-operators (11), tour-guides (9), hotel managers (8) and even foreign language teachers (2), the latter being not possible for them without additional diploma in FL teaching. Most of the 5th year students preferred to work for tourist industry as hotel managers (11), tour-operators (10), tour guides (5) and provide agro tourist activities (2), while only 7 would like to become translators/interpreters.

           The question about their awareness of the job market situation in their specialty showed quite contrastive answers. The overwhelming majority of the 1st year students confirmed their good awareness (19) or not very good one (14), while the 5th year students are either not very well aware (11), or well aware (9), but only one 1st year student was not aware of it and for 8 it was difficult to answer, while 5 graduates were not aware of it and 3 found it difficult to answer, which shows their indifference to the problem.

The preferable spheres of activities for both groups of students seemed to be a foreign enterprise (23 and 9 persons respectively). Other choices for the 1st year students were to sign a contract to work abroad (12), private undertakings (9) and employment in power structures (5).  Employment at state enterprises were the least wanted (2). As for the 5th year students, private undertakings were the second preference (7), followed by employment at joint ventures (6), contracts to work abroad (5), local private companies (4) and state institutions or enterprises (3).

   Some questions were meant for graduates only, who could evaluate their achievements and think critically about their future profession. For example, the answers to the question asking them to name some personal and professional skills a translator/interpreter should have looked as follows:
· High proficiency in foreign languages (27)

· High level of professional training (23)

· Communicative skills (17)

· High general cultural level, thematic competence (15)

· Practical skills on specialty (13)

· Information mining skills (7)

· Computer usage skills (4)

· High moral qualities (2) 
It shows that some of the competences, like information mining skills and computer usage, are underrated.
           One of the questions was meant to elicit which efforts they make to master their profession. The students confirmed that they master the curriculum provided by the University (25) and follow the in-service training programme (10). Only few of them study additional literature (5) and take some new programmes to get the 2nd higher education (3).
        In students’ opinion, the problems of students’ low motivation for studies and proper training may be caused by the fact that many of them are not planning to work on their specialty in their future life (20) and have come to study as applicants for entry with initially low level of background training, as well as insufficient material and technical provision, which hampers the proper organization of the training process.
One of the questions was meant for the 5th year students to self-evaluate their correspondence to educational standards. Their answers are presented on the diagram and the legend to it below: 
[image: image4.emf]0

5

10

15

20

25

30

1 2 3 4 5 6 7 8 9 10

yes

no


1) good command of two foreign languages;
2) ability to apply cross-cultural awareness in practice;
3) ability to translate technical and commercial literature;
4) ability to study independently to increase the professional aptitude;
5) ability to use a computer for professional purposes; 

6) ability to read literature on specialty to search for information    without a dictionary; 

7) ability to  compose summaries and make reports;
8) ability to write business letters, faxes, telexes, drafts of contracts, requests;
9) competence to participate in business talks with foreign partners;
10) ability to compose the excursion plots and provide them in native and foreign languages.

It was quite surprising to see that all the students who took part in the survey admitted their ability to use computer for professional purposes, the second rated was their ability to translate technical and commercial literature, the third - ability to study independently to increase their professional aptitude and the fourth - ability to apply cross-cultural awareness in practice. Quite regretfully, only few students admitted their possession of good command of two foreign languages which corresponds to the educational standards, which makes us think of a vast sphere of activities to be done yet to improve the teaching process. Quite a number of negative answers on their correspondence to the existing standards were given to the issue of their ability to write business letters, faxes, telexes, drafts of contracts, requests and the competence to participate in business talks with foreign partners. The matter is that these two competences were not among the main objectives of their specialization. 

Thus, the concluding remarks are as follows:

· 1st year students are more motivated and enthusiastic about their desire to become translators/interpreters, than the graduates. 

· Both groups of students consider their specialty interesting and prospective.

· Proficiency in two FL is evaluated as the most necessary competence, though not attained by the majority of students, while technological competence is underrated.

· A rather big proportion of graduate students are not happy with their level of education, which makes us think to apply still greater efforts to improve the quality of the programme.

· The education process should be more practice-oriented and saturated with modern technology.
TRAINING INTERPRETERS

_______________________________________________________

Irina Alexeeva,
Ekaterina Shutova

St.Petersburg School of Interpretation & Translation

The Russian Herzen State Pedagogical University

St.Petersburg, Russia

Elements of the Intensive Post-Graduate Translator/Interpreter Training Programme at SPbS

The St.Petersburg School of Interpretation and Translation offers a post-graduate level training programme for conference interpreters and translators. Accepted are students with a university degree (BA, Specialist Diploma or MA) in any field who have demonstrated a high level of proficiency in two foreign languages and have successfully passed the interpreting and translation aptitude tests. The main task is to graduate professional conference interpreters and translators for the institutional and private sector markets. 

In order to accomplish this goal in a short period of time consisting of nine months, a comprehensive curriculum has been developed, which puts to test several rather interesting ideas concerning program development and delivery. 

Several organisations have contributed to the establishment of the School, each with a distinct set of expectations from future interpreters and translators. The requirements of the UN, European Commission, Russian Ministry of Foreign Affairs and local interpretation clients are not only different but also often conflicting. Whereas the UN needs only simultaneous interpretation into the native Russian and does not care for consecutive mode, the MFA and private market show more interest in bi-directional interpreters who can perform in a variety of situations and under very different conditions. Translation is seen as a necessary skill for interpreters, and all translation majors have several classes of introduction to interpreting every week. 

All the ‘founding fathers’ of the School send their emissaries on a regular basis to provide extra training to the School students and oversee the quality of training. These regular extra-curriculum classes complement the core T&I courses that are taught by professional translators and interpreters with a lot of experience in the local and international markets. At the beginning, the School administration felt that the variety of approaches needed to be closely monitored and streamlined, but in the end it turned out that not only can a comprehensive coordinated curriculum withstand the pressures of the outside influence but is strengthened by it, since the visiting faculty provides students with insights into the different facets of T&I situations and techniques. The ‘plurality of approaches’ raised awareness of flexibility as a quality prerequisite for a professional interpreter or translator, enabling students to better identify and adapt to the differences in requirements and job descriptions of different organisations. This only works, however, when the approach is explained and clarified.

The core curriculum includes about 12 hours of conference interpreting per week with a requirement of 2 hours of home work per each hour spent with an instructor. Self-study and group practice sessions are not only encouraged but mandatory; in fact, several classes a week at the beginning of the course are dedicated to various exercises and activities that can be used for individual and group training. All students maintain self-assessment journals that are regularly submitted to trainers for evaluation and feedback. Self-assessment is viewed as a critical skill, which is indispensable for continuous professional development. The objective is to grow reflective practitioners [1] who will continue to hone and perfect their skills throughout their professional career.

The practical T&I courses are supported by intensive courses of language enhancement (T&I oriented), career development and theoretical lectures which have been customized to meet the objectives of a professional programme. Nine months is too short a time to waste on theory that may or may not prove relevant to the training. Therefore, each course has been carefully selected, and the lecturers briefed to focus on the practical aspect of diplomacy, protocol, elements of political studies, international law and economics.

Another innovation is a so called ‘successive recapitulation’ method, which involves gradual introduction of a specific skill in one of the courses (usually in a specific language combination, e.g. B into A) and a massive follow-up in other classes (A into B, C into A, language enhancement, etc.). This method requires close coordination between the trainers but proves to be very successful as a vehicle for skills demonstration and further acquisition and mastery.

The courses progress from simple to complex elements, gradually increasing the difficulty and complexity of tasks. This process may be viewed as a progression through a set of stages, each exposing students to a different range of skills, values and expertise (Interpreter – Skills – Speech – Interpreting Situation – Interpreting Community). 

The very first level (the first two months of training) focuses on individual skills, such as memory, concentration, speech production, speech manners, active listening, logic, deverbalisation, interpreter awareness, sight translation, with the intent of helping the trainee to break free from the lure of literal transcoding of messages, and teaching them to enhance their practice experience by collaborating with peers in self-study groups. A range of skill-specific exercises are used, most notably paraphrasing messages from Russian into Russian and from a foreign language into Russian. The idea is to bring the key skills to the point of automation, so that they require less effort and concentration. 

The second stage focuses on integration of various skills. It is also the time when various interpreting techniques - compression, generalisation, expansion, etc. are introduced and practiced. Generous attention is paid to conference clichés, openings and conclusions of speeches, ‘flowers’ and set phrases. Sight translation is practiced as a technique for preparation to simultaneous interpreting. Note taking for consecutive interpreting is also introduced at this stage. Classes of simultaneous interpreting concentrate on the ability to listen and speak at the same time.

The third stage is all about interpreting in various situations and for various events. At this stage longer (up to four minutes) and more difficult speeches for consecutive interpreting are offered. An activity known as ‘stage fright’ interpreting whereby the interpreter is required to perform in front of the audience rather that from his or her seat is used to reflect on voice, posture, note-taking and the variables of interpreting in different circumstances. Texts are selected from a variety of topics and situations, including very technical ones. Topics are selected from those which are the most popular among the international organisations and in the local market: energy security, AIDS, NGOs, nuclear non-proliferation, juvenile justice, the Millennium Goals, banking, forestry, overfishing, etc. Much attention is paid to preparation to an event or a particular topic, maintaining glossaries, warming up before an event and use of slides during the interpretation. 

Around this time a separate course in retour (A to B) simultaneous interpreting is introduced. Interpreting into B has been a matter of debate for a long time. The UN and EU institutions do not recognise retour in simultaneous interpreting. However, there has always been high demand for bi-directional conference interpreters in the private sector market. The course addresses such issues as linguistic interference, use of patterns, clichés, and expansion of the active vocabulary in the B language. 

One of the most efficient methods of skills acquisition and integration combined with self-assessment and peer assessment is the ‘exposure interpreting’ method. In the second semester students participate in conference simulations (both consecutive and simultaneous) and mock talk shows (in Russian). The mock conferences expose students to the stress of working in front of a real audience and are followed by a ‘hot wash’ meeting, as well as self-assessment in individual interpreting journals. Students’ practices relay interpreting, video-conferencing, press conferences, etc. Mock-talks show focus on register, as well as presentation skills. These are mostly organised as part of the Russian language course. 

The final stage of training is dedicated to preparation for final examinations and induction in the realities of the T&I community. A separate career guidance course is offered which covers such topics as professional ethics, resume writing, handling stress, professional associations, voice management, client management, freelance vs. in-house, quality in interpreting. The course consists of interactive seminars and results in a professional portfolio compiled by each student. 

Still, diversity of teaching techniques and systemic approach and intense training do not make a ‘ready-to-use’ interpreter. The curricular components mentioned above only serve to create a roadmap for future improvement and professional growth. Whether or not this growth will lead to professional success will depend on the interpreter himself.

References
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Elena Gordeeva

Associate Professor of the 

Department of Translation and Interpreting
The I. Kant State University of Russia, Kaliningrad

Training Simultaneous Interpreters

The main characteristic of simultaneous interpretation is parallelism of perception of the original speech and generation of speech in the target language. This feature of simultaneous interpretation stipulates other features of this kind of interpretation and, first of all, a rigid limit of time for the interpreter: the duration of simultaneous interpretation is to be the same as the original speech. So the information processing during simultaneous interpretation requires not only a good command of foreign languages, but also involves special cognitive operations, which should be taken into account by training.

So it would be useful to look at the mechanism of generation and perception of speech in general. Analyzing the way our brain works, a Russian brain researcher A. Luria says, that one of the first conditions, necessary for decoding an utterance, is to keep all its elements in the so called speech memory.  The second condition for comprehending the unfolding speech is simultaneous synthesis of its elements, the ability not only to keep all elements of the speech structure in memory, but at the same time to put them in a simultaneously perceived semantic scheme. The third condition for understanding the unfolding speech and decoding its meaning is the active analysis of the most essential elements of its content. [2, p.301-302].

But how should it work in the case of simultaneous interpretation when the interpreter renders the massage in segments as they unfold. During simultaneous interpretation the interpreter has no opportunity to wait until the end of an utterance, especially while interpreting from German language when the main verb can stand right at the end of a long sentence. 

For revealing the features of information processing during simultaneous interpretation we shall consider the structure of cognitive operations performed by simultaneous interpreter, described by A. Shiryaev [1].

 With the beginning of the speech the interpreter perceives the initial piece of the original massage, which sets a first task for the interpreter, singles out the reference units ore orientation units describing its semantic content and the language form. Thus, the interpreter accumulates some information for searching for the solution to this task. On the basis of prior experience and an available knowledge he singles out orientation unites, which help him to focus on some possible choices [1]. It is a kind of inner programming in terms of A. Luria, but in the case of simultaneous interpretation it means, that the interpreter has to decode the internal program of the speaker. 

A. Shiryaev believes that generation of speech in the target language is a process of realization of the internal program, which unfolds in interpreters mind due to orientation in a situation and especially in its major component - speech of the presenter. 

This orientation in the majority of components of a situation is made basically prior to the beginning of interpretation, and during interpretation it only becomes more profound and is further comprehended. However, it remains unclear, which parts of the original text serve as orientation or reference units for the interpreter during his performance, allowing building semantic schemes in advance. 

Therefore it is obvious, that there should be a certain compensatory mechanism, which activates semantic associations and enables the interpreter to construct a semantic scheme of an utterance, not waiting for its end.

In psychology of speech and, in particular, in studies of perception of speech « the principle of anticipation in reflection of reality is of grate importance. It is a main principle of functioning of human brain, that the brain develops reactions, which anticipate occurrence of external events. These reactions are determined by the prior experience, the situation of dialogue and the context of the speech message as well [2].

Considering the multicomponent character of the situation in which simultaneous interpretation is carried out, we believe, that it is necessary to search for such units of orientation not only at the level of the text, but also at a discourse level, as well as to study what happens from the cognitive point of view. 

It is necessary to realize, that the text that is heard by the simultaneous interpreter is a fragment of a certain professional discourse, and the process of simultaneous interpretation includes not a simple code conversion of consecutive pieces of the text into another language, bat it represents a more complex mechanism of discourse processing. So it seems that the process of preparation for the simultaneous interpretation assignment involves the construction of mental models of discourse to be interpreted. The term mental model means the structure of events or situations described by the discourse. 

According to T. van Dijk, interpretation of the discourse is carried out related to individual mental model of the recipient, reflecting his perception of reality rather than in relation to reality.

These models make some kind of the interface between the scope of the information or knowledge shared by society, on the one hand, and personal semantic interpretation or construal of a certain text, on the other hand. [4, p. 404].

Mental models play an important role during integration of new information with prior knowledge. They provide a necessary background for knowledge-based inferences involved in the mechanism of discourse processing. [5, p.120]. Knowledge based inferences can be subdivided into lexical and situational. Lexical inferences are inherited from knowledge about the world and stored in the words meaning. Situational inferences are of special interest for us, because they are activated by two or several lexical units together and are connected with the information acquired earlier and stored in the form of frames or scripts. Frames and scripts organize socio-cultural information including knowledge about common discourse strategies. 

So coming back to the question about the orientation units, which are crucial for the simultaneous interpretation, we think, that situational inferences may act as these orientation units, which enable the simultaneous interpreter to anticipate the unfolding massage. But, as far intercultural professional communication is concerned, they can be activated only if the interpreter has the knowledge on main concepts, related to a certain discourse, the so-called mental model mentioned above.

What are the implications of these theoretical aspects to teaching simultaneous interpretation?

There are a lot of preparatory and training exercises, described by many specialists in detail. Preparatory exercises are aimed at formation of skills of simultaneous listening and speaking, shadowing, combination of listening and pronouncing of other text, vocabulary drill, exercises on a speech compression, especially translation on sight. 

Training exercises include simultaneous reading of the text translated in advance, simultaneous translation on sight with prior preparation and without it.

Texts for simultaneous interpretation with prior preparation are selected first from materials used before during other classes. Then students can be confronted with new texts, related to the same topics. 

These two kinds of exercises provide the necessary language skills, but as for the cognitive background, training simultaneous interpreters should also comprise discourse-based assignments, involving such issues as developing of research skills, presentations on current discourse issues. These assignments are aimed at construction of discourse related mental models. Practicing discourse strategies means that students have to simulate the most typical situations, in which simultaneous interpretation is carried out, like conferences, round tables, etc. Such discourse-based assignments provide the required background for adequate simultaneous interpreting.
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BECOMING A COMPETENT INTERPRETER

_______________________________________________________

Natalia Rounova

Associate Professor of the

 Department of Translation and Interpreting
The I .Kant State University of Russia, Kaliningrad
How to Train Good Interpreters

Language interpreting and translation requires the use of some of the most complex mental and psychological processes. In fact, the multitasking nature of interpreting/translation demands that the brain employ simultaneously a whole host of complicated psychological operations and cognitive skills. Therefore, a good interpreter/translator must master a wide range of mental proficiencies in order to perform his/her professional functions. A competent professional must not only exhibit a high level of intelligence and creativity, but also demonstrate great mental flexibility and self-confidence.

However, the question remains: How do we adequately teach these multitasked proficiencies in university interpreting/translation courses? A serious lack of sufficient training in this area prompted the Department of Translation and Interpreting at Immanuel Kant State University of Russia to develop a new course that examines how various psychological aspects of an interpreter’s/translator’s intellect and personality may contribute to his/her professional achievement.

The Course description.

We have entitled this elective course “Professional Training for Interpreters/Translators” and it is offered in the fifth semester for third year students who are just beginning the study of interpreting and translation, and this course has served as an excellent supplement to our other linguistic and interpreting/translation classes. The main objective of this course is to establish strong psychological bases for successful performance of interpreters’/translators’ professional functions. The goal of this course is to help our students develop their abilities to:

• determine their readiness for cross-cultural communication;

• better control their emotional states during the process of interpreting;

• overcome the psychological barriers to successful communication.

This course requires thirty-four class contact hours (one class meeting two hours per week) with a class size of twenty to twenty-five students. The class is conducted in the native language and the instruction combines both theory and practice. The theoretical aspects we present involve the social and psychological features of cross-cultural communication, interpreters’/translator’s professional functions, and the nature of cognitive processes such as attention span, memory, perception, thought and creativity. This class also examines the issues of stress and frustration that regularly occur during the process of interpreting. The theory presentations are always followed by practice, where the goal is increasing a student’s cognitive abilities, such as:

• attention span: extent of, focus, selectivity, sustained attention, quick reactions;

• memory: extent of short/long-term memory, visual and semantic memory; processes of memorization;

• thought and creativity: divergent thinking, free association, fantasy, problem-solving.

This training is promoted by a series of 

• tests designed to measure students’ cognitive abilities and to diagnose their weaknesses;

• exercises designed to develop their cognitive skills.

For example:

Attention span. One of the tests used to measure the concentration of attention can also serve as a good exercise. Students are asked to count the number of presented numbers and letters (e.g. “4” and “g”) within thirty seconds without taking notes. When this assignment is further combined with other figure-letter combinations, students’ ability to concentrate is often improved (see Figure 1).
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Figure 1.

Memory. Remembering what one hears is the most significant skill developed by a professional interpreter. Therefore memory exercises receive more emphasis than the other cognitive skills. The following table with images is designed to measure the extent of a student’s visual memory (see Figure 2). Participants are asked to memorize as many images as possible within twenty seconds and then recall them orally (or by drawing them) within one minute. They are scored according to the number of images they can recall correctly.

                           [image: image2.jpg]



Figure 2.

The capacity of semantic memory can be measured by a prose-memorizing test that contains a large amount of factual information. Students listen to a story for thirty seconds and then attempt to write it down in as much detail as possible. There are twenty-five segments in this test, and the students are scored on the number of these segments they can correctly determine from memory. The following is an example of this test:   

Jimmy Johnson,/ a famous motoracer/ from West Los Angeles/ was shopping for clothes/ in Beverly Hills/ when a 15-year-old youngster/ from the outskirts/ accosted/ a 70-year-old lady/ walking within a 5-feet distance from Jimmy./ He pursued the mugger/ along 5 blocks/ until he caught him/ and gave 10 dollars back/ to the lady./ She told him/ that she needed the money/ to buy a present/ for her grandson/ on his coming of age./ She rewarded Jimmy/ with a coin/ of 15 cents./

Diagnostic tests are followed by exercises based on a variety of mnemonic techniques. These exercises involve both visual and verbal devices such as linear drawings (carriages, books on shelves), word chains, special phrases and short poems (many of these are excerpted from  I.S.Alexeeva [1]). 

Tasks that help develop thought and creativity call for personal flexibility, originality and inventiveness. They are also based on both verbal and non-verbal stimuli that encourage students to supply their own, unique solutions. For example: 

• completing a series of incomplete drawings and giving them names;

• finding unusual uses for common everyday objects (such as bricks);

• responding to a word by saying whatever comes to mind immediately (free association);

•  finding common semantic features of word pairs belonging to the same or different semantic fields;

•  providing as many words as possible that begin with a given letter combination (“li…”, “se…”).

Stress resistance. Another important aspect of training concerns the emotional issues involved with stress. Language interpreting is known to be a highly stressful activity, often producing a large amount of intellectual and emotional tension in the interpreter. Therefore, the goal of good professional training involves examining one’s predisposition to stress, developing defense mechanisms against debilitating stress, and developing strategies to cope with frustration. The students address these issues through a series of self-tests and questionnaires that measure their self-confidence, resistance to stress and tolerance for frustration. The students are then asked to share their personal experience in coping with the frustrations of interpreting (especially those who have already had first-hand experience). This segment of the class finishes with a study of basic autogenic techniques that can help alleviate stress-induced symptoms that often arise during interpreting.

Assessment.

The systematic training and the associated evaluation of student skills present in this course provide a strong basis for making complex assessments about a student’s readiness for interpreting/translation. During the course, students write down their test results in three tables that reflect a student’s profile of cognitive, creative and stress-resisting issues. This profile is then further summarized in another table: “Formation of Interpreters’/Translator’s Professional Competence” (see Table 1). The zigzag diagrams show the developmental level of the student’s personal and professional skills. Finally, the students are required to produce a written statement assessing their personal skills. On the basis of their perceived strengths and weaknesses, they then create self-guidelines for personal improvement and professional development.

Conclusion.
The “Professional Training for Interpreters/Translators” course at Immanuel Kant State University of Russia provides an intensive, skill-based training which forms a strong basis for psychological self-management and understanding. The student-centered approach helps increase their motivation to achieve higher levels of intellectual and emotional competence as interpreters/translators. In addition, this course helps provide the Department of Translation and Interpreting with the ability to better meet professional quality standards by making the training of interpreters/translators more efficient.

References
1. Alexeeva, I.S. Professional Training for Interpreters. – St. Petersburg: Soyuz, 2005.
Table 1. Formation of Interpreters’/Translators Professional Competence

	Interpreter’s abilities
	Formation levels

	
	low
	lower-middle
	middle
	high

	1. Attention span

	1.1.  Capacity and concentration (signs)
	100-211
	212-424
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425-674
	675-850

	1.2. Concentration and quick reaction (mistakes)
	5-4
	3
	2
	1

	1.3. Selectivity (words)
	1-5 
	6-13
	14-19
	20-28

	1.4. Sustained attention and concentration (score)
	1-2
	3-5 
	6-7 
	8-10 

	2. Memory

	2.1. Capacity of visual memory (number of images)
	1
	2
	3-4
	5-6

	2.2. Capacity of semantic memory (number of facts)
	5-9
	10-15
	16-20
	21-25

	3. Thought

	3.1. Finding regularities (score)
	1-2
	3-4
	5-6
	7-10

	3.2. Free association (score)
	0-5
	6-12
	13-18
	19-25

	4. Creativity

	4.1. Fantasy (score)
	0-10
	11-20
	21-40
	41-60

	4.2. Ability to combine (score)
	0-10
	11-20
	21-40
	41-60

	4.3. Divergent thinking (score)
	0-10
	11-20
	21-40
	41-60

	4.4 Visualisation (score)
	0-10
	11-20
	21-40
	41-60

	4. Stress resistance

	5.1. Ability to resist frustration (score)
	6-9
	10-12
	13-18
	19-24

	5.2. Resistance level (score)
	120-90
	89-60
	59-46
	45-30
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Interpreting and Speech Аcts Theory

The theory is the basis of any teaching, as the theoretical reflection on the subject of teaching, the main element for forming a specialist.

Oral and written Translation has been practiced since very ancient times and even this activity is as old as speech is. But active theoretical background of this activity is comparatively recent.

Writtten and oral translation practice and translation science  make use more and more largely of the achievements of modern linguistics. This fact allows to get deeper in analysing theoretical problems of all kinds of translation, to ensure the quest for new forms of decisions, to give them scientifical foundation.

Vladimir Komissarov, giving the difinition of  translation, said, that « translation is the process of  outcoming of enunciation (texte) in source language intended to represent, to say completely substitute initial texte in target language (original) [1, p.11]. We don’t intend to discuss the  nature of translation but we would like to underline that the different functions of speech and spheres of its use brought the scientists to give birth to numerous models of translation based on different theories. 

Studies in oral and written translation are closely related to an underlying modelling of language and language processing. Relevant theories are the theories of Nida [2] and other scholars,  which are based on the communicative approach developped by Shannon and Wiver [3].The main points of this approach lies on the idea, that translation process includes three stages : 1) signes making, 2) signes reception, 3) transformation of signes by translator/interpreter who is receaving signes, trying to understand the speaker’s source discourse and providing a target language version  which will enable the target discourse audience to understand what the speaker/writer meant. The stereotype of translation also includes 3 agents : a) sender of signes (speaker), b) receaver of signes (audience), c) transtater/interpreter who plays two roles but in opposite order ; he listens to the speaker in hope to understand what he meant and he speaks after to render what he has understood. 

The Speech acts theory, put forward by J. Austin [4], and developped by J. Searle [5] represents a close connection between discourse and expression of the speaker’s attitudes. During communicative interaction the speaker realises a locutionary act, which corresponds to the production of words with certain meaning and which is composed of three stages : phonetic act (production of sounds), phatic act (connection of words), rethic act (providing meaning) ; an illocutionary act – producing orders, proposals, warnings, that is to say producing uttarence with intention, which is a  volitional, affective act which precedes the action itself by means of which the speaker connects the present state to the intended one ; and perlocutionary act – the effect of speaking, the power of language in the communicative situation due to the addressee. The concept of act, being one of the basic notion of the translation theory,  allows to consider the translation as a communicative activity, to provide a model of communicative act during which the meaning is conceived. If the theories of J. Austin, J.Searle and P.Grice [6] consider the speech act on the level of production, the theory of meaning, proposed by Seleskovitch [7], tries to make a model of act which builds meaning. 

The semantic approach by by Seleskovitch [8] assumes that only utterance meaning /sens understood in a given situation and context is the basis for interpreting/translation. Information completely understood can easily be memorised, and rendered in another language [9, p.10]. Lederer takes into account units of meaning and top-down processes. She draws a distinction between linguistic meaning and sens and defines different operations which may be semantically determined [10]. The semantic theory made possible to develop a model of translation which consists of two speech acts, linked by the meaning. 

The essential thing of the meaning theory is represented by the  triangle of Seleskovitch:

                                                        Sens

                                        ↗           ↘
                                            Do  transcodage    Di

There is no direct contact between Do et Di, the translator/interpreter, to understand Do, puts away from the words and rises towards meaning. When understood, the  translater becomes a sender and makes his discourse . And this is the double interior activity of comprehension and production of what was understood. The meaning of the text understood by the translator/interpreter, althoug organised formally by the grammatical rules of target language , would be identical to the source text, this is to say the translator/interpreter, transforming utterance, remains the same one  when he becomes a speaker [11]. In other words, he reexpresses what he has understood and the theory of translation is based on the comprehension of discourse. How does the translator find out the  sens of expressions and reexpress them in the target text. To answer to it let us see what Picasso said about the production of a picture : A picture is not made beforehand. While be doing, it follows the mobility of thought. The meaning of texts is being built and analogy is one of the proceedings of the mind. The associative competence of translator/interpreter relies on the knowledge of target language and his ability of reasonning. Understanding interpreting means understanding the production and reception processes of monolingual communication. Language can only be used successfully for the purpose of modelling because of a specific integration of world knowledge and linguistic knowledge. Lexemes, phrases, grammatical structures are tools designed for the processing of world knowledge with the aim of  using cognitive worlds for the purpose of discourse-based communication. And four functions of language appear to be of particular impotance : 

· The referential activation of cognitive world knowledge by means of lexemes, denotation, sense ;

· The propositional construction of a world on the basis of grammatical structures, lexical cohesion ; 

· The illocutionary orientation of a world ;

· The perlocutionary effect as the result of specific situational or linguistic characteristics of the discourse event. 

Discourse and comprehension of it are studied by different sciences : linguistics, linguistic psychologie, cognitive psychologie. Following the communicative theory of meaning we find out that the comprehension consists in social interaction between the speaker who tries to know the intentions of his interlocutor and vice versa in a communicative situation. According to E.Benveniste, the intention of a speaker is always sybjective but on the other hand it is always directed to the interlocutor (must be discovered by him). It is being constantly changing and difficut to be classified. Thus the production and the comprehension are integrated in a dialectic totality of a speech act.

The model of a speech act brought forward by Paris school of translation proceeds from the supposition that the intention of the locutor is associated to a symbolic form, a semantic structure, lying on the surface of the memory. The speaker, producing utterance, is the source of sound waves, carring semantic elements. The sound waves come to the adressee and his memory reconstitutes the meaning of what was said. The total process represents a speech act which is the unity of all necessary elements, producing sens. The meaning is a product on two factors : semantic of words, phrases and knowledge a priori that the speaker possesses. The subject of comprehension knows a priori a lot of things on what will be said. Il is sufficient for him to hear the first words of utterance for having an idea of the theme. This is the effect of context which create the continium of meaning. The general model of a speech act (production and comprehension) is represented by a triangle, placed in perceptuel space of speaker’s and adressee’s memory and a communicative situation. The sound waves carrying intention, symbolic form and semantic-linguistic structure are brought to the adressee but in opposite way. The  model of translation conceived as two acts linked by meaning is represented by triangle of Seleskovitch, placed in centre. The first speech act connects a speaker to an interpreter by curcuit of sense. This speech act produces the meaning which is understood by the interpreter who transforms it in his intention of saying. The latter belongs already to the second speech act where the interpreter is protagonist. As a result of second circuit of sense the client of the interpreter catches the meaning of a speaker and interpreter. As we have seen, the meaning for Paris schol of translation is the object of interaction of subjects of a speech act. It is represented by intention, comprehension of this intention and what is linked by them. The meaning is not an idea, nor information, but a global effect of a speech act. M. Garcia-Lande [12] compares the speech act to the  factory where  product is made (meaning). To produce it we need : situation and knowledge about the communicative situation in which the discourse is embedded, subjectivity, formal elements : sign, symbolic form, semantic structure. At a certain moment of discourse all the factors are amalgamated and a cognitive unity of meaning is created, that is to say, we realise a semantic integration, the meaning is made and after that we perceive phonemes and words. We can say that the interpreting/translation is not a reproduction of discourse but a reproduction of a speech act in which the interpreter/translator takes part as a subject of comprehension producing the second  speech act where he is a protogonist. The interpreting/translation is a process of producing two acts (simultenious or consecutives). Interpreter/translator enters into action to restore the communication between two persons separated by languages and the theory of translation/interpreting helps to reestablish the communication between different knowledge separated by languages.
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Education of Interpreters for Courts

Significant efforts are being made to increase the comprehension of trial participants about the content of the proceedings by providing interpretive services. These efforts are supported by one of the clauses of the Declaration on Human Rights, which provides for consecutive interpretation of bilingual proceedings and of proceedings involving hearing impaired persons. This provision in its turn has caused a concern both in the European countries and the United Sates about the improving access of second language speakers to the law. This concern stems in part from the cases where the legal English proficiency of the defendants, jurors and witnesses could have influenced the court decision. The second language defendant may appear quite fluent in answering the basic biographical questions usually asked by a judge before the decision about calling an interpreter is made, and yet lack the language proficiency to answer more complex questions, such as can be expected in cross-examination. The other legal misconceptions about language use arise either from different cultural norms, or dialect and nonstandard dialect or pragmatic features of the participants of a court trial. In the article of the journal Annual Review of Applied Linguistics Eades D. reports a number of misinterpretations of the cases tried both in the US and other countries practicing common law jurisdiction. Besides, the author of the article outlines current practices and issues in legal interpreting such as the interpreting needs of second language speakers, how these needs are addressed. Among the challenges for the court interpreters she singles out cultural and linguistic problems involved in translating legal concepts as the oath and guilty plea into languages [1]. 

Some linguistic publications are books (handbooks) written specifically for court interpreters. They focus on the role of the legal interpreter, and legal details relevant to the work of the interpreter [2].

The literature on interpreting focuses on various types of interpreting that are carried out in various settings (conference, court, and community interpreting) and on different modes of interpretation (simultaneous and consecutive). Some researchers argue this literature has generally been produced by and within a very narrow circle of professionals involved both in the practice of interpreting and in the training of prospective interpreters. It has focused primarily on conference interpreters and on simultaneous interpreting and has paid much less attention to court and community interpreting and to the process of consecutive interpreting [3].

Additionally, there is even less information in the literature about expected language proficiencies and education of interpreters for courts. Some information can be obtained from the board guidelines for the profession produced by professional organizations. There is, for example, the California Court Interpreters Association (CCIA) in the USA [4]. But aspects such as interpreter impartiality, the standards of practice and ethics are taken for granted by the profession.

There are moves in a number of European countries and the USA to control for quality in court interpreting through interpreter training and certification. Judicial Counsel of California, a policymaking body of the California courts and the largest court system in the U.S provides Court Interpreters Program (CIP). The services provided by this program extend to spoken and sign language, interpreter recruitment, certification, education, and discipline. Only the interpreters who pass the Court Interpreters Certification Examination or the required exam for American Sign Language and fulfill the corresponding Judicial Counsel requirements are referred to as certified interpreters. After passing the certification examination, a court interpreter must submit an application to register with the Judicial Council. To maintain certification, the interpreter must attend Code of Ethics workshops during his first two-year compliance period, as well as submit a proof of 30 hours of continuing education and 40 recent court interpreting assignments during every two year compliance period [5].

In addition, there are non-profit professional organizations across the US, which provide training programs for court interpreting such as the National Association of Judiciary Interpreters and Translators (NAJIT) headquartered in New York. Their membership 1300 person includes practicing judiciary interpreters, judges, Ph.D. linguists, researchers, and students. While most of the membership resides in the U.S. some members live and work in Latin America, Europe or Asia. To achieve the goals – the furtherance of the judiciary interpreting and legal translation profession – NAJIT publishes manuals, glossaries, offers workshops and seminars and educational opportunities [6].

Washington State Court Interpreters and Translators Society (WITS) is also a non-profit professional organization officially established in the State of Washington in 1971. WITS seeks to further the goals of the interpreting and translating profession, provides continuing education for its members and sponsors numerous events designed to help the court interpreters and translator develop their their skills [7].

Universities and 13 law schools provide comprehensive interpreter programs across the US. Out-of-state program by Graduate School of the College of Charleston provides the Master of Arts in Bilingual Legal Interpreting and continues to be the only graduate program in the United States that offers students the opportunity to receive the education of a professional degree-holding interpreter. The program is a comprehensive, sequenced, and integrated series of courses designed to provide the students with the theoretical foundation. The curriculum consists of 11 courses that can be completed in three academic semesters and one summer session [8].

The Agnese Haury Institute (AHI) for Court Interpretation of the University of Arizona developed the model for interpreter certification, the Federal Court Interpreter Certification Exam, across a variety of language and culture groups and continues to work in support of all language minorities. Much of the work has focused on the rights and access to services of the Latino community. As this community grows, the need to ensure affective communication becomes all the more pressing and important. Much of the Institute is spent on the language laboratory and small group workshops, working closely with fellow students and experts in the field on simultaneous and consecutive interpretation and sight translation techniques and strategies. Lab work is mixed with lectures, which run the areas important to interpreters, from law, ethics, and protocol to specialized vocabulary, note-taking studies, to forensic and regional distinctions in Spanish, among many others [9].

The Program in Translation and Interpreting (PTI) at the University of Minnesota offers an educational program for interpreters and translators, including a Certificate in Interpreting with Health Care and Legal specializations. While in other states, training has been provided for Spanish/English interpreting only, the interpreter training in Minnesota is multilingual. Reflecting various refugee and immigrant populations in the state, the languages for which interpreting is most required alongside with Spanish/English are Cambodian, Hmong, Lao, Russian, Spanish, and Vietnamese, Somali, Oromo.

The courses are organized on the multilingual format, which has previously been successfully used in the Community Interpreter Program in Great Britain. Instead of setting up separate programs of instruction for each language pair, one program accommodates several languages by spending some class time on theoretical and practical topics that essential to all interpreting students and then breaking into groups based on language pairs for language-specific issues and interpreting lab work. This multilingual model was chosen as an effective way to cope with the language requirements of the students.

The courses are designed for highly proficient bilinguals from various language communities who want to develop the knowledge and skills for professional translation and interpreting. The basic course covers 135 hours of classroom instruction prior to specialization, including Introduction to Translation, Introduction to Interpreting, Consecutive Interpreting. An additional 135 hours in an elective course in a related discipline such as linguistics and either in legal or health care interpreting is required to earn the certificate in interpreting.

Spanish-English sections are offered on a regular basis, the viability of sections in Hmong, Russian, and Somali depending on the number of interested participants 

The course Introduction to Interpreting, for example, covers such topics as interpreting as a profession, the role of the interpreter, ethics and ethical decision-making, processing and information management skills, and professional development. The course is taught in a lecture/discussion style in English. Lab time is used for students to develop the skills needed to become proficient in interpreting, including memory, comprehension, prediction, and chunking. These exercises are done in English, although students are encouraged to practice some techniques in their other language. Class size is limited to 24 students who speak English and one other language fluently. 

The other courses of the Program also use the multilingual format. Legal Interpreting specialization includes American Law for Interpreters taught in English and Interpreting in Legal Settings taught in bilingual class. During the lecture time the students meet in the same classroom, but during lab time, they meet separately with a bilingual instructor for intensive interpreting work. The students develop knowledge and skills in such areas as interpreter protocols, ethical issues, specialized terminologies, consecutive interpreting, sight translation, and simultaneous interpreting. 

The courses are taught by subject-matter specialists and interpreters, which pay much attention to such aspects as bilingual and bicultural competence, a broad base of general knowledge, and respect for customers. It means that interpreters are taught to function in a professional manner, both as communicative and cultural mediators. The teaching materials include manuals, glossaries, textbooks developed by the staffs that are also used in other training programs around the US [10].

It is not surprising to note the overwhelming predominance of Spanish in interpreted proceedings. A recent census has reported that 1 of every 7 persons in the United States is Hispanic, a record number of nearly 45.5 million persons. Currently, Hispanics are recognized as the largest minority in the country, comprising approximately 15.1% of the total population. Furthermore, the US Census Bureau predicts more Hispanics than African-Americans by the year 2010, and a Hispanic population of over 80 million by 2050 [11,p.133]. Consequently, nearly every state is experiencing the effects of this increase, especially in legal settings. Federal, state and municipal courts throughout the nation are facing a severe shortage of legal interpreters in all areas of law enforcement, administrative hearings and community service agencies as well. 

There are professional organizations in Europe, which provide training programs for court interpreting. Polish Society of Sworn and Specified Translators (TEPIS) was founded in Warsaw in 1990 [12]. Its membership includes judiciary interpreters, judges, lawyers, and researchers. TEPIS offers educational opportunities: interpreter programs, workshops, seminars, publishers’ manuals, and glossaries. They also translate the most important aspects of civil and industrial law of Poland into English i.e. “The Polish Law Collection” which is renewed each 60 days and is acceptable in hard copy and CD. Its publisher “Translegis” has produced over 39 textbooks, books acts since its foundation in 1989 [13]. There is a special journal “Lingua Legis” published not on a regular basis.

The Code of Court Interpreter passed in 1991 covers the purposes, responsibilities, rights and requirements to become an TEPIS expert [14]

 An applicant should present an application form, justifying ten-years practice at least in court interpreting or/ among them publications or not published articles dealing with the theory, methodology or terminology of court or experience in court interpreting.

The only University that educates professional interpreters in Poland is the Institute of Applied Linguistics at the Warsaw University. But the quantity of those graduates is not enough to provide with interpreting services .The demand is growing for those who specialize in specific areas of economics, law, trade, and business. This tendency has become especially noticeable after joining Poland the European Union in May 2004. In response to the demand for court interpreters various universities and institutes provide comprehensive post-diploma courses of interpreters. On its site TEPIS recommends 16 such educational establishments. 

School of Interpreting and Languages of the Adam Mickiewicz University in Poznań provides comprehensive introductory courses and certificate program in interpretation and translation. The course lasts for four terms (two years) and covers 500 hours per year. Alongside with theoretical subjects taught at the 1st year of studies like Methods and Techniques of Interpreting, Theory of Translation, Law and Economics, Introduction to Translation, Introduction to Interpreting, during the second year of studies the students develop knowledge and skills in such areas as consecutive and simultaneous interpreting, the course finishes with Stylistics and Rhetoric. Materials used in School include mass media articles, rulings of the European Commission, Polish legal acts, trade contracts, scientific articles. The School supports contacts with leading educational centers in Europe in Geneva, Paris and Copenhagen and with different organizations of the EU, Parliament of Europe and European Tribunal.

The Institute of Applied Linguistics of the University of Warsaw offers two semester Interdisciplinary, Post-diploma Study of Interpreting Program with the cooperation of TEPIS. The goal of the studies is to educate interpreters for courts. The course is comprised of both theoretical and practical subjects for a total of 360 class hours for the entire program. It stresses on the development of knowledge both in the field of Polish and foreign jurisprudence and covers such subjects as Legal discourse, Ethics, English and American Law, Multi-Cultural Communication. 

The Institute of English Philology of the Jagiellonian University in Krakow offers M.A. course in Translation and Interpreting. The course lasts for one year and includes totally 280 hours. The course is more practice-oriented and gives much attention to the development of practical skills by organizing workshops in labs and through e-learning. 

The interpreter courses are provided by various state and non-state High Schools and Institutes, English and linguistic departments, i.e. School of Interpreters at the University of Szczecin, High School of Banking in Toruń, High School of Banking in Poznań, the Institute of English Philology of the University in Rzeszów. It is not possible to consider all the interpreter courses offered by those establishments but even brief reviewing testifies that the terms of studies (from 2 to 4 semesters) and especially programs vary greatly. Besides, two or one semester of studies is not enough to cover all the necessary aspects of the discipline. Only one third of the course hours is assigned to theoretical lectures. Much more time students spend in labs and workshops. Furthermore, education of interpreters for courts in Poland is additional to linguistic education and predominantly is gained through practice without acquiring specific professional competences. 

In the Republic of Belarus there is no any organization dedicated to education of court interpreters and furthering the interests of the profession. The State Linguistics University in Minsk is one of the largest in the country that trains specialists in the fields of translation and conference interpreting and teaching foreign languages. Some information relating to interpreters for courts can be obtained from procedural status of court interpreter. The document gives the definition of a court interpreter, his rights and responsibilities. According to the status a court interpreter must accurately interpret court proceedings for witnesses and defendants without changing the language register of the speaker. The status stresses the impartiality of the court interpreter.
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The Personality of an Interpreter: Non-Verbal Communication in Professional Interpretation

According to the results of the 10-th annual survey among the leaders of the biggest companies of the world, led by Price Waterhouse Coopers in 2008, two thirds from 1100 of them underlined as the main difficulties of the international business the problems and conflicts of cross-cultural and interpreting character [1].

In this case interpreting is regarded to be an example of context-bound performance in which the interpreter has a prescribed role in infinitely varied contexts to develop both interpersonal skills and the ability to switch language codes. The interpreter is frequently looked at as a “non-person”, in that he is expected to contribute nothing to the substance of the interaction. But there are aspects of an interpreter’s role that do not fit to be a “non-person”. In formal affairs where simultaneous interpreting occurs, such as the international conferences and diplomatic visits, the interpreter’s function is framed by the event and the interpreter’s influence on the primary interlocutors is limited.  In other situations, however, the interpreter’s function is potentially more flexible. The interpreter in this case is never a “non-person”; on the contrary, he is an active participant whose impact on the ways in which the discourse develops is rather great.

Many authors have proclaimed the fact that each business event needs its own type of interpreter.

In a number of countries personality characteristics of an interpreter are paid great attention to, for example in Japan the so-called “Theory B” was developed, where the personality is distinguished according to the blood type. “Spectral Theory” uses the seven colors of the spectrum as a basis for identifying personality characteristics, and VALS (Value and Life Styles), created in the 1970s by the California-based SRI International. The “communication value orientation model” appeared in 1981. In the frame of this model a list of 90 possibilities is offered, which consists of “behavioral requirements” for any kind of job. These include items such as “maintaining complete, accurate records”, “making major decisions independently”, and “being a patient sympathetic listener”. The general idea is that individual’s qualifications and strengths can be matched to the requirements for a particular position. The Five-Factor Model of personality contains five basic categories: Extraversion, Neuroticism, Agreeableness, Openness to Experience and Conscientiousness [2].

The “ideal” personality of the successful interpreter can hardly be found “ready-made”. The requirements of the interpretation task such as speed with accuracy, grace and calm under pressure, intense powers of concentration, and the ability to internalize large amounts of unfamiliar material quickly need both inborn qualities and sufficient training.

Large percentage of interpreters admits that the tasks that are requested of them usually go beyond the simple transfer of information. They are frequently seen as “catalysts” and cultural consultants. They are asked to master the same abilities (cognitive and linguistic abilities) as other types of interpreters (conference, court, medical), but they also need to incorporate other abilities related to the specific atmosphere they work in (e.g. social, cultural, religious; situations involving asymmetry of knowledge, and even power and gender differences). In this context the interpreter has to explain cultural habits or beliefs in order to balance these inequalities in an effort to make conversation effective. Actually, they serve as a bridge in conversations about specific aspects of community life, the description of functions and responsibilities in the family, and stories of misfortune, honor, religion, and faith [3].

Our analysis of the communicative role of an interpreter will consider non-verbal communication. We’ll try to answer the following question: to what extent must the professional interpreter take into account non-verbal communication? 

Non-verbal communication consists of all the messages other than words that are used in communication. In oral communication, these symbolic messages are transferred by means of intonation, tone of voice, vocally produced noises, body posture, body gestures, facial expressions or pauses. Non-verbal behavior predates verbal communication. This innate character of non-verbal behavior is important in the interpretation process. Even before a sentence is uttered, the interpreter observes the body gestures and facial expressions of the speaker, trying to make sense of these symbolic messages [4].

Non-verbal communication does not only play a role in face-to-face situations. It is also important in mediated communication, for example, as this is in the case for telephone interpreting, where the interpreter does not see the speaker, as the voice itself can express non-verbal paralinguistic messages.

Predictability is extremely important for interpreters thanks to the interpreters’ unconscious or conscious knowledge of the culturally determined non-verbal elements, they are able to predict what exactly is going to be said, or are able to detect the meaning in an early stage of the discourse. Thus, predictability of meaning in the field of interpretation is not only a result of the interpreter’s general culture, but also a result of his ability to interpret non-verbal communication. 

“Good” interpreters should not show emotions and must remain impartial. However, it is clear that they are not machines, but human beings who also feel emotions and who can detect those emotions which are embedded in non-verbal communication. In such situations the interpreter is generally expected to react in a “cooler” way than his or her ancestors. However, interpreters can be confronted with an angry speaker, on whom more or less violent body gestures can be observed (for example when he or she bangs a fist on the table). The interpreter experiences the anger first, can then analyze it, and express the message with less violent body gestures, but, with a severe tone of voice. 

The ability of interpreting the meaning of the discourse, the messages that the speaker truly wanted to convey, concerns the notion of emotional intelligence. Interpreters who are emotionally intelligent know their strong points and weaknesses; they are able to motivate themselves and others in negative situations and what is more important, they can detect and understand their own as well as other peoples’ emotions. Thus, the interpretive process is not only a rational, cognitive activity, but it also involves emotions, which are associated with ideas. The transfer of non-verbal elements from the interpreter to the audience is of primary importance in interpreting process. 

Ideally, interpreters should reproduce the same intonation as the speaker. However, intonation is not always used correctly. For instance, the fact that simultaneous interpreters do not know how the speaker is going to proceed in his or her speech may lead the interpreters’ intonation to indicate their state of expectation. In that case, the voice tends to go up at the end of a sentence. In many languages, a rising intonation is a sign of surprise or a question, but when being used systematically by the interpreter it becomes very difficult for the audience to listen and understand where sentences begin and end, or to distinguish what is affirmative and what is interrogative. Furthermore, interpreters should not emphasize words where there is no need for it. The interpreters’ choice of the adequate tone of voice can give rise to serious problems. They can only be guided, in each case, by their tact and intuition. For example, an overreaction to being under pressure might manifest itself by an exaggerated attempt to sound calm. This can lead to a monotonous interpretation that sounds totally bored and will probably fail to communicate, as it might be rather irritating for the audience. Some speakers make often use of vocally produced noises such as “eh” when they hesitate between two words or two sentences. Yet the interpreters should bear in mind that the use of these noises is not allowed in all languages. Therefore, they should only transmit what is part of the message.

The simultaneous interpreters are not expected to reproduce the speaker’s body postures. However, one must take into account that the audience usually looks at the speaker while listening to a simultaneous interpretation. In this case, there is a rather small need for the interpreter for transferring body gestures. Body gestures vary considerably according to cultural regions. A speaker, for example, agrees on a proposal - which is reproduced by the simultaneous interpreter - but shakes his or her head several times. This might be a sign of consent in the speaker’s culture. However, a European audience will consider this gesture as a sign of refusal and is probably confused not knowing, which information might be correct – the positive one (by the interpreter) or the apparent negative one (visually). If the simultaneous interpreters could express themselves visually, they would support the verbal reproduction of consent by nodding their head. 

Thus, the necessary features of the communicative behavior of an interpreter in the process of interpretation can be described as following: 

· non-verbal communication is but of the same importance as a verbal one;

· non-verbal communication decoded in a proper manner can help in the prediction of further verbal utterances;

· emotional phone of communication must be shown by the interpreter in a delicate manner;

· intonation is a particular concern of an interpreter. It is expected to be reproduced adequately from the cultural point of view of the listeners; 

· body postures and gestures must be explained by an interpreter in verbal or non-verbal manner.
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It is common knowledge that nowadays there are a lot of different theories and techniques in the field of teaching translation. However, no universally workable methods have been invented so far. Every teacher chooses what they think the most efficient and appropriate and to some extent suitable for them personally.

I would like to start with the reminder that our general approach to teaching translation is based on the principal of a text-type organization of teaching material. Drawing on the experience of European as well as Russian translation training schools we proceeded from the ultimate aims and objectives of translator training and also from the real-life situation our students are to face in the near future.

Indeed, some texts display more typical features of a certain discourse and among those there are texts more relevant for routine translation practices than others. Students are introduced to a new field through the analyses of the relevance of text types for a particular subject area. As long as they realize that the differences in translation strategies applicable to a learned article and to an instruction manual go far beyond the terminological stock and sets of appropriate clichés, they have a chance to systematize their vision of how types of discourse and fields of knowledge match. 

But let’s come back to our beginners and consider more practical issues. 

We start teaching translation to our students in the third semester where the translation is from English into Russian. At that time our students are nothing but wide-eyed greenhorns who aren’t really aware of all the pitfalls of their future profession. To begin with, they all want to be interpreters; nobody wants to be a translator. They believe that their future job is glamorous, thrilling, full of excitement etc. Plus, most of them are quite sure that if they know English well, they will translate well, so they don’t need to study any special translation techniques, methods or strategies. And in this respect, we fully agree with D. Gile, who wrote that ‘when enrolling in a Translation course, most students are only aware of the linguistic aspects of translation and even this is generally limited to their school-translation approach. When given a source-language text, they simply try to find the closest linguistic equivalent in the target language without being aware of or taking into account the role of the translation operation. In other words, they do not know what professional Translation is about and have no conceptual framework  for self- evaluation and «navigation» toward  good  quality.’ 
[2, p.21] Therefore as teachers of translation we should set out to make our students realize that ‘Translation is essentially a service activity with a communication function, performed in a professional setting with a professional aim in mind and constrained by this setting.’ [Ibidem]

The second thing we kept in mind while designing our translation course for beginners is that their knowledge of English is not sufficient for them to translate authentic English texts just immediately. On top of that, at this stage they are only beginning to do the course of TS so they lack some necessary knowledge of this subject. Considering all this, we suggest starting with a wide range of different exercises. (These exercises are not our know-how, they might be found in different books, and in practice they really proved to be good and efficient.)

Here are but a few examples of eye-opening exercise types helping to disillusion our students regarding their translation skills.

1. We start with warning against blue-print translation. We remind our students to be very careful with words not to produce sentences, as, for instance:

Eго посадили в тюрьму
“He was planted to prison.”

Either you start doing some work or I’ll fire you.

“Либо ты начнёшь работать, либо я подожгу тебя.”

2. We do exercises on «false friends».   

3. We find it useful to include exercises on choosing the correct meaning of the word, for instance:
“Lorraine Fraser uncovers the bitter war among top surgeons for control of cosmetic surgery.”

In this context the word bitter means:

1- горький;   2 - сильный, резкий;   3 - злой, ожесточенный.

“But too many powerful surgeons have frustrated proper regulation of an area of medicine increasingly in demand.

Frustrate:

1- расстраивать; 2- срывать планы, делать бесполезным. 

4. Our students often have difficulty in translating the attributive word groups, such as: corruption struggle, working expectancy, administrative efficiency, governmental job, a new space satellite communications system, etc.

So we train them in this area as well.

         5. Other types of exercises appear to be difficult for students because of the structural difference between Russian and English. So the students are proposed to do the exercises of the type:

“Translate the following sentences paying special attention to the translation of syntactic structures:”
· Reactions to the breakdown of the UN climate-change summit in the Hague have been little short of hysterical.

· Would that I had fallen instead of him.

· Now there is no more reason for a motorist to pick up hitchhikers than for a bus to provide free rides. 

6. The next type of exercises is the analyses of translation errors. You won’t have any problems finding examples (it is not a secret that when we read books translated from English into Russian we behave not only as normal readers, but also as translation assessors.) These are some examples selected by me recently from some famous books’ translation versions:
1. Э. Сальгари «На Дальнем Западе»

· Кроме регулярных войск придут, конечно, милиционеры. Потом очень быстро наберутся волонтёры.

· …спокойно поднёс к губам стакан и принялся тянуть маленькими глотками жгучую сладковатую спиртуозную жидкость.

· Три сильнейших племени индейцев вступили на тропинку битвы.

· …у изгороди хлопчатобумажной плантации.
· …беглецы добрались до обширного поля, засаженного хлопчатобумажником.

· Следом прозвучали один за другим два выстрела, вероятно, из небольших пистолетов.

Вперёд, товарищи! – воскликнул агент. – Там кого-то убивают.

2. Дж. Кэррол «Стеклянный Суп»

· …когда они сидели в публичном саду.

3. Дж. Мартин «Игра Престолов»

· Внутри замка воздух насквозь пропах благовониями, сладким лимоном и киннамоном.

This exercise is aimed at analyzing translation errors, students suggest their own variant and try to guess which word was in the original text. Discussions around these sentences prove to be quite fruitful. For instance, our students were quite sure that by no means could we use the word «милиционеры», while translating the text about the conquering of the Wild West. And they look right because in the Russian language the word «милиционеры» is normally associated with its first meaning, if put it plainly, «милиционер» is our Russian policeman.  So, when asked, which word in the original text was, our students presumed that it was something like « a policeman» or « a sheriff and his fellows». Actually, rather surprisingly, this word happened to be «militiamen». It would have been clear for the students, if they had known American history or at least, which is far simpler, looked up this word in the dictionary, according to which: “militia: a group of people trained as soldiers, who are not part of the permanent army. Militiamen: a member of militia.” [Longman Exams Dictionary 2006:967] 

So we stress again that quite often seeming simplicity of the words we are translating especially, if they look familiar to us, might deceive us. So we try to teach our students to infer the meaning of words from the contexts in which they appear.

Also, it should be noted, that we normally use exercises as «warm-ups» or «brain-teasers»; we start our class with doing exercises.

After that we begin working on a text. We begin with pre-translation analyses, which is described in well-known books by I.S. Alexeeva, M.P. Brandes & V.I. Provotorov, L.K. Latyshev,  R.K. Miniar-Beloruchev, Mona Baker, Peter Newmark, etc.

At this phase we define the communicative function of the text, find out who the author and the receiver is, what sort of information the text contains.

We should remind our students that their task is to analyze the text from a “translator’s” point of view, which is not the same as a linguist’s or a literary critic’s. Students have to determine the intention of the text and the way it is written for the purpose of selecting a suitable translation method and identifying particular and recurrent problems. 

When the pre-translation analysis is finished we start the process of translation as it is. We stick to the idea that translation is for discussion. As Peter Newmark wrote: ‘There are no cast-iron rules. Everything is more or less. There is an assumption of ‘normally” or “usually” or “commonly” behind each well-established principle; qualifications such as “always”, “never”, “must” do not exist – there are no absolutes.” [ 3, p.21]

While translating the text in class or discussing the ready-made translations, we try not to impose our own model but propose a version for discussion and criticism.

The next step is editing the text. The students themselves might do it or we ask their peers to edit their translation (we widely use peer assessment). Fairly often our students are asked to work in teams to create a joint variant on the basis of their own translation previously done at home. 

Promoting peer assessment and project work allows us to demonstrate to translator-to-be the importance of interpersonal competences in their future work In the course of work they have to use all their linguistic and cultural background to produce a professional critical analyses of a translated (poorly translated) text and to develop self-critical abilities; in team work interpersonal skills are tested and enhanced. Documentary search develops ability to work in an interdisciplinary team and an ability to communicate with experts in other fields.

While teaching translation we should make our students aware of the fact that knowing a foreign language is not the only thing to do a good translation. They must be sensitive to language and be competent to write their own language dexterously, clearly, economically and resourcefully. 

In conclusion, I would like to quote Peter Newmark, who wrote:

“Why can translation be so enjoyable and satisfying? Because it is a continual chase, often devious and lateral, after words and facts, but the joy of a finally found word is enormous. And the process is never-ending.” [3, p.224]
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Professional realism and project-based learning have been identified in the translation pedagogy literature as a necessary component of training which significantly contributes to the development of translator competence. The paper presents our attempts to integrate professional realism into our BA and MA Translation Programmes through collaborative projects with external stakeholders.

1. Background

The two programmes were established at the University of Gdańsk (Poland) and are managed by the Department of Translation Studies and Intercultural Communication at the Institute of English. We offer BA and MA studies in Bilingual Translation (English>Polish, Polish>English), which have two major paths: 1) Literary & Audiovisual Translation, 2) and Specialised Translation. The programmes are relatively new, the BA studies being established in 2006 and the MA ─ in 2008, as a result of changes in the Polish education system related to the Bologna process. Altogether, we are currently training ca. 180 students. Thanks to the high enrolment rate, we are able to select students who have a good working knowledge of English. Hence, translator training may start straight at the very beginning of the BA studies.

At first practical translation courses are obligatory to all students; these include general translation and selected introductory literary and specialised translation courses. From the 3rd year BA on, when students move to a more advanced level, practical translation courses have an elective status. Students compose their own path of training, choosing courses from the electives on offer in line with their interest. Advanced translation courses frequently incorporate smaller project assignments. Fully-fledged translation project management, an obligatory course in the last semester of the MA studies, is the final stage of professional training.

2. Professional realism and project-based learning

It is obvious to teachers that university-level training of translators should correspond to market demands, be practice-oriented and prepare students for the workplace. It may be less obvious though how to achieve this result. Recent literature puts strong emphasis on the need of professional realism of training: it is advocated by a number of approaches, such as Granada’s Professional Approach to Translator Training [7] or Don Kiraly’s social constructivism [6], as well as by established authorities in the training field, e.g. Daniel Gouadec [3], Dorothy Kelly [5], Anthony Pym [9], and Christina Schāffner [10]. The professionalization of training, as argued by Kelly, is achieved by simulating professional practice: relating teaching to professional environments, role-playing, practising technical aspects of the profession, visits to translation agencies and work placements, and, last but not least, real-life projects [5, p. 75–76]. On the whole, it allows trainers to develop not only translation competence, that is the ability to translate to a professional standard, but also to address translator competence described by Kiraly as “joining a number of new communities such as the group of educated users of several languages, those conversant in specialized technical fields, and proficient users of traditional tools and new technologies for professional interlingual communication purposes” [qtd. 8, p. 491] or in other words ─ skills required to function as a professional on the market. These skills are also emphasised in the DGT’s EMT programme [1].

Project-based learning marks a shift away from the previously prevalent teacher-centred approach to the student-centred approach, which promotes learners’ autonomy and consist in translator training rather than translation teaching. At the core of this approach lies cooperative and collaborative learning which involves progression from simulated small projects to authentic projects which are carried out by students “collaboratively but quite independently of the teacher, who may serve as a resource person and project coordinator” [2, p. 83]. 

The popularity of project-based learning may be explained by its potential to integrate various professional competences in a single assignment, competences which are used concurrently by translators in real life. First of all, the translation proper: students translate complete longer texts, which affords a focus on more complex textual phenomena, such as cohesion, coherence, terminological consistency, unity of style, which may be overlooked when students translate standard 300-word excerpts. Secondly, naturally, students practice teamwork, interpersonal and negotiating skills. Thirdly, when working on a project, students simulate translation agency workflows and assign themselves various roles on a rotating basis: a project manager, translator, reviewer, reviser, terminologist, tester, DTP, etc. They are responsible for all the processes connected with the provision of translation service, and not only with the production of a translated text. These include: project planning and management, quoting, invoicing, project documentation, customer relation management. Therefore, rightly, projects are regarded as “students’ initiation into the professional world” [2, p. 83]. An example of translation project cycle is shown in Chart 1:

Chart 1. Translation Project Cycle.

	TRANSLATION PROJECT CYCLE

· Project analysis, feasibility, quotation

· Purchase order for the client, Client-TSP agreement which covers copyright, confidentiality and quality assurance

· Split of work between translators; contracts and purchase orders for translators

· Preparation of a work schedule and tracking compliance

· Preparation of reference materials for translators, selection of a CAT tool

· Translation

· Terminology management: glossaries (Excel, Access, MultiTerm)

· Quality assurance: bilingual revision 

· Quality assurance: monolingual review

· Formatting / DTP

· Documentation of processes

· Billing the client (VAT invoice for PL/EU/US clients); settlements with translators

· Evaluation of team members by the project manager



Typically, university-level translator training is compartmentalised into barely coordinated courses, which “does not allow for an overall view of the full task within a professional process” [7, p. 519]. Projects allow for a holistic view and coordination of translation skills, technical skills and business skills, which is of particular importance at later stages of training. Maximum results are obtained when trainers use real-life projects commissioned by real and paying clients [5, p. 76].

3. Projects with external stakeholders

Owing to some legal and institutional constraints, it may not always be feasible to obtain translation assignments from paying clients. Yet real, albeit non-paying, clients are within easy reach in local communities. It is therefore more practical to replace the concept of ‘client’ with a broader concept of ‘stakeholder’ which covers all parties that may be affected. Stakeholders are generally divided into internal and external; from the translator training institution’s point of view, the former are students and university authorities while the latter may include:

· Authors and other parties involved in the text production process (revisers, reviewers, DTPs);

· Commercial clients: translation agencies, publishing houses, companies present on the local market, etc.;

· Public clients: local authorities and public institutions; 

· Charitable and non-profit organisations, and

· Recipients of translation.

We contacted representatives of each group of stakeholders and received mainly positive (and in some cases even enthusiastic) responses. Our collaboration with external stakeholders will be illustrated with selected ongoing projects in the BA and MA Specialised Translation Programme and Literary/Audiovisual Translation Programme: 1. Poetry co-translation workshops, 2. Wikipedia translation project, 3. Localisation project, 4. Subtitling project, and 5. Let’s translate Gdańsk!

3.1 Poetry Co-translation Workshops

The co-translation workshops were organised during practical literary translation classes. They are not a project in the classic sense, nevertheless a truly collaborative effort. When the poet Desmond Graham visited Gdańsk, he was invited by his Polish translators, Dr Olga Kubińska and Professor Wojciech Kubiński (who work in the Department), to teach a few translation classes. The first project was the translation of Julia Hartwig’s poems from Polish into English with the assistance of the English poet. Since Graham does not know Polish and our students are not native speakers of English, the co-translation procedure was used. This procedure was described in detail by Graham et al. [4]: it involves a collaborative effort between a native speaker(s) of the SL and a native speaker of the TL (usually a poet who does not know the SL). The dialogue between the parties helps create an independent poem in the TL. The students prepared ‘philological’ translations and interacted with the poet, explaining him various nuances of meaning. The second project was to translate Graham’s own poems from English into Polish and this time the students acted as final translators. Having first prepared their draft translations at home, the students could ask Graham questions to help them understand the source text and refine their drafts. The workshops were followed by the translation contest and since the winning translation was of very good quality, the student was offered to have it published in a new Polish collection of Graham’s poems.

3.2 Wikipedia Translation Project

This initiative was first a smaller-scale assignment called Translating a Wikipedia Article as part of the General Translation course taught by Dr Giczela-Pastwa. First the rules of how to translate for Wikipedia were explained to students with the help of materials downloadable from the Poor Technology Group website. Working in teams of three (project manager, translator, proofreader), the students translated a Wikipedia article related to classical/pop music, then edited and uploaded their translations to the Wikipedia website. The students were enthusiastic about this assignment; in particular, they enjoyed the idea that their translations may actually be used by others. The teacher placed information about this project on our university website and we were contacted by the Polish Association of Wikipedians, congratulating us on this initiative and offering their help. As a result, we decided to extend it into a 30-hour course and included it into our elective offer. It was agreed with the students that the majority of articles for translation would describe local tourist attractions so that they may contribute to promoting their region. The course was preceded by workshops on technical aspects of Wikipedia translation run by Polish Wikipedians. Our students will also assist the Association in organising Wikimania 2010 to be hosted in Gdańsk; for example, we plan to organise the Translator’s Night. 

3.3 Localisation Project

The objective of these types of projects is to involve translators’ future employers, such as translation agencies or publishing houses, in content design, selection of texts for translation, classes and/or assessment. The localisation project is based on the cooperation agreement between the Department and Studio Gambit, a Gdańsk-based major localisation company. The agreement was negotiated by one of our teachers, Ewa Nawrocka, who also works for this company on a free-lance basis. Studio Gambit is involved in the development of the IT translation course, in particular as regards content design. The company provides some training materials and sends their project manager for a Questions and Answers session with our students to describe workflows in a localisation company. What to us was especially valuable was Studio Gambit’s involvement in the assessment of the final test on the course, which was its standard freelancer recruitment test. It provided a basis for choosing a summer intern who, at the end of successful internship, was offered an inhouse contract. A similar cooperation agreement, which is to be signed with a legal translation agency and leading publishing houses (psychological and literary publishers).

3.4 Subtitling Project

This project emphasises the involvement of students in translation teaching and shows how students may learn from each other. Two of our final-year graduate students have been working as freelancers for a subtitling company and offered to run a workshop for our teachers and/or students on how to work with the Subtitles Workshop software. Following the huge success of the workshop, we asked the students to run a full 30-hour course that will be included in our elective offer. Over the summer they prepared a syllabus and training materials and now they teach the course under academic supervision. The Department entered into a cooperation agreement with the European Solidarity Centre, a non-profit organisation. Under this agreement the ESC provides its archive documentary films to be subtitled from Polish into English as they will be shown in the Solidarity Museum. The films concern landmark events of the 80s in Poland: formation of the Solidarity Movement, Martial Law, Lech Wałęsa’s activity, and the fall of Communism. These materials will be used as a take-home assignment: the students will work in teams of 4-5 and are to assign themselves roles, prepare subtitles and synchronise them. In addition, they are required to ensure that country-specific terminology will have uniform and consistent equivalents not only in a single text but in all the subtitled films prepared by a few teams. In this way they practice more advanced terminology management. The Centre agreed to pay for the technical side and a revision by a native speaker of English while the students are allowed to include this experience in their CVs. The fact that student translations will be used by the Museum resulted in the students’ increased motivation and sense of responsibility for their own work.

          3.5 Let’s translate Gdańsk!

This project is currently under preparation. It will involve collaboration with the City Council’s entity in charge of promoting Gdańsk’s cultural potential to help its application for the European Capital of Culture 2016. The entity already took our student for summer internship and we want to contribute more. The idea is to help identify and translate various kinds of information for foreign tourists, such as: bus/tram schedules, ticket information, promotional materials, etc., which need translating. Students will prepare translations and receive feedback from the client. Such projects develop students’ links with local community.

3.6 Other initiatives that increase professional realism

Projects should not be treated as a remedy to all training problems. It is one of the ways that help to increase professional realism and they address only certain aspects of training. To obtain optimum results other forms of professionalisation should be involved. In our case these are:

· summer internships within the university-managed START programme: the university has a special unit, which develops contacts with local institutions and companies interested in offering internships. In the summer 2009 our students took translation internships in local and regional government offices, police headquarters, maritime office, cultural institutions, travel agencies, private companies, a law firm, and translation agencies;
· real-life paid translation assignments for the best students: translation of articles for the special issue of the Przegląd Polityczny magazine (translations were edited by our teachers), translation assignments for the słowo-obraz-terytoria publishing house;
· assistance with the organisation of university conferences: we have been asked on a few occasions to provide students who are willing to interpret at conferences at reduced rates;
· student translation workshops are organised by students who work on their final graduation research projects. Students prepare training materials and run the workshops themselves.

Conclusions

As already discussed in section 2, project-based learning offers considerable advantages. It is a versatile training tool, which integrates various professional competences and roles in a single assignment. It helps students understand the flow of processes in the provision of translation service. Working as a team, students improve their interpersonal skills and learn a lot from each other. Furthermore, real-life projects make training more enjoyable to students: authenticity of assignments results in their increased motivation, involvement and responsibility. Students appreciate and are proud of the fact that their translations will actually be used.

Another aspect of projects with local stakeholders is their potential to promote volunteer spirit among students as well as local patriotism that is a sense of contribution to one’s local community. 

And last but not least, such projects are likely to receive welcomed publicity. Collaboration with big players on the local market is something you can write about to your university paper or local newspaper. It is good in terms of internal PR: it brings recognition inside the university and is appreciated by its authorities, yet another type of stakeholder. This is important, in particular, for those programmes, which are in the development phase and require investments in either human or technical resources. 
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Translation Studies is nowadays overwhelmed by a number of attempts to discard prescriptive standpoints and adopt new, descriptive directions. As a consequence, the research efforts have been shifted from an investigation of things that should be done to an investigation of things that are being done. 

The purpose of this paper is merely to voice some quite personal considerations on the teaching of translation in the light of my modest experience in teaching of translation. 

There is a belief that teaching translation is extremely time-consuming, which alongside with traditional inflexibility of the curriculum and insufficient specialization of the higher education in general presents a serious problem for designing a course in Basics of Translation Studies for the students of English Philology.  

The interdisciplinary character of the Translation Studies provides us with plenty of opportunities to solve the traditional problems. 
First we followed the generally accepted criterion for selecting the material when the length of the texts is important: short texts for work in class, and longer ones for translation at home. Selecting the material for translation at Translation Studies class one tries to take into consideration the following criteria: it should reflect students` needs and be appropriate to their level; it should be authentic (press, books, Internet); it should represent full range of styles and registers; it should illustrate the problems, challenges and strategies of translation in general; it should be interesting and relatively easy for translation. 
It is common knowledge that practice in translation doesn’t mean setting as many written assignments as possible to be returned to the students with the errors marked in red. It means giving the students regular opportunities to compare and discuss their work with the others, and to respond to suggestions. Much of the correction is done by the students themselves during oral discussions in class: they listen to each other, they are more receptive to any corrections (students learn from each other’s mistakes) and you don’t have to correct the same errors several times, which normally happens when relying on their written translations. One comment is quite enough for the whole group. 
But it does not mean that the correction of written works should be rejected. Translation in writing must be done and it needs correcting. Correction might be the opportunity to encourage: marking not only errors, but also underlining felicitous solutions. Taking into consideration several factors, including the above mentioned ones (short and varied texts for work in the class; equal involvement in the task; time limits where necessary; pair and group interaction), we may state that teaching translation is actually not as time-consuming as one might think and much useful information could be squeezed in the program despite time and class limitation that we are constantly complaining about.

The extracurricular character of all activities designed for Translation Studies is closely related to the very nature of the translator’s profession. At the Translation Studies class we start with the familiarization with the subject matter to be worked with throughout the semester. Students should have specific and general tasks leading them to study the notions they will come across in their real translations. Magazines and journals are reference materials that help in this stage of familiarization and first approach to the subject. 
It is important that, at this stage, students do not dedicate themselves to reading and digesting only in the source language but that they feel free to use any source regardless of the language. This will provide them with an increasingly integrated view of the notional and linguistic universe of such subject. This stage of “familiarization” with the field or subject matter may be developed either in the target language, the source language, or the student’s mother tongue - should it be other than either the source language or the target language - in any other language known by the student, or in all of them. The process as such should not be viewed as a linguistic analysis of the subject but rather as a cognitive approach to the notions it comprises.
Conducting a course on Translation Studies in the sense of plans to build a discipline is an extremely complicated yet challenging task. The main concern is to develop a consistent competence-oriented rather than content-oriented program of training with learner’s needs viewed in a process-oriented way (learner’s motivation and learning strategies) with the tasks to provide a solid theoretical foundation to equip the students with conceptual tools and to place more importance to the practical side of training. 
The logic behind the new design of the translation course is to allow the student to be involved in translation process by finding answers to the questions, solutions for the encountered problems, encouraging independent research and decision-making rather than doing translation exercises. 
Particular attention should be paid to the ways in which Belarusian-English translation should be perceived, performed and taught, as well as the problems in the development of national language strategy oriented to and based on unique features of Belarusian as compared to the cognate Russian language. Therefore we see our task in the development of national-oriented translation methodologies.
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Editing Strategies as an Essential Part of Translation Training

General remarks. The paper focuses on challenges and results of the translation project undertaken by the team of the Herzen State Pedagogical University (HSPU) academics in collaboration with partners from Westminster University, the UK. This was a rewarding experience of translation project management and it   was also helpful in terms of Training of Trainers program which, finally, resulted in designing and implementing a new course for the students of the Department of Translation and Interpreting aiming at developing editing skills as part of translator training.

1. Editing as the final stage of translation training process. The training process falls into several stages among which the main ones are reading and comprehension of a source text, source text analysis, target text production, and editing.  In order to achieve the main communicative goal successfully the translator has to proof-read the produced text in search for translation errors that may occur. It is important to distinguish between the two processes: proofreading and editing. More often than not, outsourcers call editing proofreading and vice versa. While most of them do this only because they don't make a difference between the two, a few of them will actually "lure" you into editing a document - at proofreading rates.  This comes down to being paid for only half of the work.

Proofreading is a process whereby the text is being scanned for grammar, syntax and spelling errors. The meaning of words and terminology is irrelevant here, as the job focuses only on the correctness of the text.

Proofreading is something that is used less and less, as most software nowadays automatically corrects the errors that would be picked up by the proofreader.

Editing process concentrates less on the form and more on the terminology. Editing involves checking to make sure that correct terminology was used. This is achieved by researching each term that raises a doubt, or even terms that are unknown to the editor, just to make sure that the right terms were used. This typically involves research - whether online or in specialized dictionaries - accompanied by recommended corrections. 

The professional world requires that communication proceeds efficiently and expects from professionally trained translators a combination of effectiveness and efficiency in the form of translator competence, which is regarded as textual competence. 

The aim of editing a translated text is to produce a communicative target text, which transmits the message clearly. The message can be distorted or lost if not founded upon appropriate language. But when message and language are made coherent, then communication is natural and effective. Sometimes it presents a considerable challenge. The final texts should not read like translations but as originally written texts.

2. The Herzen Human Technology Editing Project. The Herzen “Human Technology” editing project was completed at HSPU within the framework of the national innovative state-funded project. The Herzen project was meant to meet the requirements of the new Russian Federation standards, the so-called standards of the third generation. The module designers had to develop 38 modules related to the core module. The academics had an additional challenge – to produce condensed university module descriptions that were to be translated into English by Russian native speakers so that potential candidates from abroad could get an idea of the program on offer. 

 It is not standard practice for translators in Europe to work into a language that is not their mother tongue but in Russia it is the norm, especially where a native speaker is available to edit the translation. The Herzen team had an honour to work in collaboration with Ann Pattison, a professional editor and translator from Westminster University, the UK.

So, the thirty-eight writers of modules produced the thirty-eight texts that showed a considerable disparity.

The task presented a considerable challenge for the team of Herzen translators, because the identification and correction of translation errors was crucial in order to eliminate inaccuracies that affected the comprehension of the source text and to produce effective target texts.

After the native-speaker had edited a sample corpus of translations, a workshop (Editing Master class) was held for translators working on the project.

The topics discussed involved how to avoid ‘translationese’, issues concerning the target readership, terminology, coherence, collocations, false/partial cognates, grammar, spelling, capitalization, and punctuation. 

The individual module descriptions showed a considerable disparity in terms of register, content, length and level of specialization. The editor had to define the potential readers of the target text, so that the translations could be pitched at the right level in terms of register. Sometimes it was necessary to carry out more specific subject-related research in order to ascertain whether the equivalent that translator had chosen was the correct term and what it meant in the context.  Some terms that were perfectly acceptable needed to be changed in order to establish a consistent ‘house style’ common to the majority of modules so that they all clearly originated from the same university and used the appropriate academic jargon. Cultural issues were very important as the Russian school and university education systems are quite distinctive. Thus, in some cases, it was necessary to introduce a gloss because some concepts might not be known outside Russia.

It was also necessary to focus on the logic of the translated texts and to establish consistency between modules. Thus the main guidelines to effectively edit a translation are: consistency, accuracy and clarity.
3. Peer-editing classes. This experience taught the team of Herzen academics a great deal. The main concern was to develop a consistent, coherent and coordinated methodology of training that would determine the translation market value. The basic strategies for editing as the final stage of the translation process to be taught at the university were discussed and developed. They are as follows: proofing and verification of terminology and cultural issues; checking spelling and language use (vocabulary, syntax, morphology, style and suitability); checking of formal aspect and presentation; logic development analysis; checking 'acceptability' and 'informativity' of the target texts; message delivery strategies.

Peer-editing classes, which not only teach students to easily navigate the revising and editing process but also present a very effective way to help students improve their translation competence, were introduced.

Among the factors that are crucial for producing an appropriate target text is the importance of being a first-rate writer in one’s mother tongue, which includes the clarity, and formal correctness in the target language.

In these classes, students use a three-step peer-editing technique that consists of: 1) paying compliments – finding smart solutions; 2) offering suggestions –mapping the discrepancies and revealing mistakes; and 3) making the corrections. 

The main guidelines (consistency, accuracy and clarity) provided are proving helpful and also enable the students to also edit their own translations effectively. 

In editing training the students are given tasks to find errors of all kinds: in logic, spelling, argumentation, terminology, sense, structure, presentation, style, grammar and to find the ways of eliminating the errors to produce a communicative target text which transmits the message clearly.
Usually, when working in Word, the track changes feature is used, and comments are added through the commenting tool of Word. The student, whose task is to edit the text, recommends the changes but does not implement them. It is usually up to the original translators to correct their own mistakes.

Another technique is to use track changes, then save that document or send it to the trainer together with the document in which all the changes were accepted. This way, the students have one document with the unimplemented changes, and one with the changes implemented, ready to go to the ‘client’. Moreover, both the texts become the subject for critical analysis. So, navigating the editing process, which lays the basis for strategic competence, students improve their critical thinking, translation competence, language proficiency and first-rate writer skills in one’s own mother tongue.

Conclusion. Students find editing classes stimulating and rewarding, they help raise awareness and integrate motivation, develop professional approach to the functional usage of spoken and written language, develop professional skills and translator competence, and help achieve the best possible quality of translation.

EVALUATING TRANSLATION
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ESP: sources of errors in scientific text comprehension 

and translation (pre-intermediate level of linguistic competence)
In recent years researchers and teachers have come more and more to understand that the comprehension of a scientific text is a creative process of constructing a conceptual system in which learners are consciously testing hypotheses about the content of the text from a number of possible sources of knowledge: knowledge about the foreign language in general (its structure and vocabulary), knowledge about physical phenomena and knowledge about the regularities of the cognitive processes. The learners construct in their minds what seems to be an adequate model of the extra-linguistic conceptual situation described in the text. This model is based on scientific concepts and has a form of a structural set of rules, which helps to comprehend the main theoretical ideas. While constructing such a model, the students proceed through logical, systematic stages of acquisition; they slowly and gradually succeed in establishing closer and closer approximations to the conceptual system of the author of the scientific text.

While reading a scientific or scientific popular text in a foreign language the learners are forming their own self-contained conceptual systems based on the scientific notions. But the conceptual systems of the interpreter and the author have much in common. It is because of the fact that for the reader it is neither the system of the native language nor the system of the foreign language. It is a system of universal character which is above the language system and which represents the scientific world picture common to the author and the interpreter of the text.

The cognitive nature of the comprehension process of the scientific text requires the usage of a number of analytical mechanisms that facilitate the process of acquiring information by the students. But these mechanisms and the mental processes on the whole are not directly observable. That’s why the comprehension of a foreign language scientific text is difficult to study. The comprehension schemes of the learners can be inferred not only by verbal responses, but also by artificial techniques and by the intuition of the researcher. And one way of the study of the mechanisms of comprehension is to analyze of the errors of the students.

The process of language acquisition involves the making of mistakes. Misjudgments and erroneous assumptions form an important aspect of acquiring information. Success in complete understanding comes by profiting from mistakes. And the most important thing for a teacher is to help the students to benefit from these errors. The errors a person makes in the process of constructing his own conceptual system on the basis of a scientific text need to be analyzed carefully, for they possibly hold some of the keys to the comprehension process. A learner's errors are significant as they provide evidence of how a scientific text is understood and what strategies or procedures the learner is employing in getting the information from the text. And it should be noted that a certain degree of subjectivity of evaluating and interpreting the errors in translations (on the part of the researcher) is always present.

The most obvious approach to analyzing the peculiarities of the scientific text comprehension is to study variants of the written translation of the same text produced by the students.  Comprehension data reflected in the passages translated are important for understanding the process of acquiring information and the process of scientific communication.

The text for translation was taken from the scientific popular encyclopedia “Space” [1]. It was entitled “Beyond the stars to the planets”. The language means of expressing the contents are not complex and meet the requirements of the learners of English of pre-intermediate and intermediate level.

The article from the encyclopedia tells us about the Universe. First, its size and other parameters, such as distances to other galaxies and stars, are discussed; then, two main theories concerning our Universe are described. They are: the Theory of Expanding Universe and the Big Bang Theory. The students supposedly know all the facts about the Universe that are mentioned in this article from the course of Astronomy at school. 

After having analyzed the errors in translation of a scientific popular text we came to the conclusion that the comprehension mechanism may be represented as an entity of decoding processes of two levels. The first level is a linguistic one, and the second is conceptual.  These levels reflect the depth of immersion into meaning while understanding a foreign language scientific text. These two levels are not distinct but merge into each other.

The first level of comprehension – the linguistic one – includes the decoding of the verbal units (lexical and syntactic) of the scientific text. The cognitive activity is carried out in the limits of the foreign language system on the basis of the lexical units and grammar structures known to the learners. The degree of comprehension here depends on the foreign language competence of the students.

The most important linguistic characteristic of the source text like any other scientific popular text is that it comprises scientific terms that refer to universal phenomena common to many languages. This helps to achieve the general comprehension of the scientific problem.

On the whole, the comprehension of the above mentioned text didn’t meet any serious   difficulties on the language level, as the linguistic phenomena of the text are not complicated. The sentences (except two or three) have transparent grammar structure. Nevertheless, there were some errors in translation of the sentences with subordinate clauses that are connected to the main sentence without any conjunctions.

One of the instances of the errors of the pure linguistic nature is the following. In the sentence “Here are two examples of what we think we understand” some of the students omit the second part of the sentence not knowing how to join together the first and the second parts, containing the subordinate clauses. (In the Russian language the subordinate clauses are marked with commas). Such errors may be corrected by studying deeper the syntactic structures of the foreign language in isolation, without context.

Of much more interest are the errors of conceptual nature that mirror the comprehension of the scientific extra-linguistic reality. This level of comprehension may be considered a conceptual one. It includes the conceptual modeling of the contents. This level of comprehension is very important, as it is this level that lays the foundation for further interpretation in the text of translation. To produce the translation the students should realize clearly and distinctly the conceptual platform of the author of the text. For the purpose of better understanding of the comprehension processes at this level the students were asked (after translating the text) to draw a conceptual logical scheme of the text. In our opinion, the mechanism of comprehension on the conceptual level includes the solution of two main cognitive problems. These are: 1) to establish the general extra-linguistic reference of the text and to forecast the aspect of its consideration; 2) to establish logical links between the fragments of conceptual reality represented in the text. 

The solution of the first cognitive task such as the establishment of the general extra-linguistic reference and the forecast of the aspect of its consideration – was facilitated by the fact that the text belongs to the genre of scientific popular literature. Articles from scientific popular encyclopedias follow some regularity in organizing the contents. Such texts lack personal emotional coloring and have only one objective, i.e. to stimulate the cognitive process. 

From the translations produced by the students it was clearly seen that even before reading the article the students were primarily ready for the mental activity at the cognitive-conceptual level as the text under consideration was a scientific popular one. They expected the use in the text of certain language and structural means of expression, and they foresaw the steps of their own cognitive processes.

Evidently, at the initial stage of the translation the students were sure of two things: first, they knew that the source text was about stars and planets which was clear from the title and the illustrations; and, second, they knew that the article to be translated was from the scientific popular encyclopedia. The knowledge of these two things gave birth to a number of stereotypes which in the beginning help with the understanding of the text, but which while working further at the translation impeded the process of interpretation. And that can be seen from the students’ papers.

One of the stereotypes concerns the organization of the contents. The students were sure that the information was condensed and was expressed in a standard and single-meaning way. 

The proof of the fact that stereotypes play essential role in translation is the phrase “We are looking back in time to the very beginning of the Universe itself”. Evidently, the semantics of this sentence caused hesitation and doubt as some of the students omitted this sentence in their translation. From their point of view, the lexical structure of the sentence is not typical for science language and lacks “single-valuedness” (to use a mathematical term). Though while reading a similar text in a native language they wouldn’t pay any attention to such a sentence as it is not essential for the comprehension of the conceptual platform of the author and serves only as a logical link between two paragraphs.

Another stereotype was the predetermination that like any other scientific text this one is characterized by overall conceptuality and high level of abstraction. This stereotype was manifested in the translations of one of the sentences. In the source text there is a paragraph in which the author gives the description of Edwin Hubble’s experiment on measuring the spectra of distant galaxies.

This paragraph runs (reads) as follows: “He [Edwin Hubble] discovered that the farther away the galaxy was, the longer were the wavelengths of red light. He realized he was experiencing something common to everyday life. When we hear a siren or a horn, its noise changes as it moves toward or away from us. This is called the Doppler Effect. It is caused by the wavelength of sound being shortened as the horn moves nearer and stretched out as it moves away.”
The first part of the paragraph gives the information what the scientist discovered while comparing the distances to the galaxies and the wavelengths of red light. That part does not bring any difficulties in comprehension as there goes a successive intellectual processing of scientific information.

The second part of the paragraph in many cases was omitted in translation. In this part to facilitate the understanding and to make an illustration of the scientific experiment of Edwin Hubble the author presents an analogous phenomenon from everyday life: “When we hear a siren or horn, its noise changes as it moves toward or away from us.”

From a linguistic point of view, this sentence has a simple structure and familiar lexical units. But many students omitted this sentence and the following ones. The reason for semantic blockade was the necessity of switching from one level of extra-linguistic reality to another, from conceptual one to common everyday one. The learners didn’t expect it and this entailed the difficulties in comprehension and translation. It should be noted that the sentence like that used out of the context, in isolation, could be translated easily as they contain no language “barriers”. Besides, the previous sentence contained so-to-say a “signal” for switching from one level of reality to another; it is the expression “common to everyday life”. But the switch itself seemed too abrupt and, consequently, unnatural. If the “switch” to another level of reality was reflected graphically, by a new paragraph, it wouldn’t be so abrupt and probably there would be no white spots in the translation of this paragraph.

So programming for an expected level of extra-linguistic conceptual reality served as a stereotype which impeded the process of comprehension and translation. Certainly, this sort of errors is closely connected with the fact that the information is presented in a foreign language. It confirms the idea that the comprehension of a foreign language scientific text at a conceptual level is not global and is restricted to single concepts. So, the foreign language presentation of the information doesn’t bring an immediate conceptual picture of the scientific problem. This problem is reconstructed step by step on the basis of the contents of single sentences. The conceptual thinking in this case lacks perspective.

The second cognitive task - the establishment of logical links between the fragments of conceptual reality represented in the text while forming a conceptual model - was also solved on the conceptual level of comprehension. The problem for the learners here is that the logical links are not given directly; they should be found and integrated into conceptual model. And as errors in translation alone are inadequate evidence of overall scientific and linguistic competence the check of the comprehension at the conceptual level was carried out by asking the learners to draw the conceptual schemes of the source text 

One of the variants of the scheme may look as follows. 

The Universe 

                            Size of the Universe                   Expansion of the Universe

      The Universe:      A light year:    Space             Experiment        Two main laws  

         definition            definition     distances      of Edwin Hubble     of the Universe

The analysis of the conceptual schemes proposed by the students gives the information about the problems in understanding, which occur while solving the second cognitive task at the conceptual level of comprehension. 

Here, the errors of conceptual comprehension are mainly of two types:

· Errors of conceptual structurization.

· Errors in defining priorities in the system of scientific concepts.

Though the text is not large in volume (it’s divided into 10 paragraphs and into two main parts that are marked by figures 1 and 2), 17 students out of 80 were not able to draw a conceptual scheme. The learners were asked to depict the information in any form of hierarchy, but instead in 15 works (out of 80) the horizontal chain of the themes of the paragraphs was proposed by the learners. There were 8 works where the conceptual scheme was too generalized and consisted of 3 or 4 blocks. Some of the learners even didn’t pay attention that the two main semantic parts of the source text were marled by the figures. They didn’t use these graphic indicators and proposed their own division of the text.

On the whole about half of the learners out of 80 were unable to draw the logical conceptual scheme of the text. This may serve as evidence of instability of learner’s conceptual systems in a certain field of science, of the lack of correlation between the well-known scientific facts represented by the lexical units of the native and foreign languages and the inability to structuralize the conceptual reality. 

The errors in defining priorities in the system of concepts indicate the following.

In some schemes there existed so-to-say the “empty” thematic blocks. These are blocks of too generalized or too narrow character that do not comprise any important information. For instance, such thematic blocks as “emergence of new knowledge”, “new ways of thinking”, “carrying out different measurements” and “Pluto”, “15 million light years” may be considered as “empty” in the semantic aspect. Besides in some logical schemes there were not thematic blocks entitled “the Universe”, or “planets” or “astronomy” which speaks of the fact that the priorities in the system of concepts were chosen erroneously. 

Hence, the main errors in scientific text comprehension and translation are the consequences of a deficiency in competence on the linguistic and conceptual levels. And while teaching scientific text comprehension and translation one should keep in mind quite a number of factors: the linguistic aspect of the scientific text, the peculiarities of the constructing the scientific conceptual system and even the psychological factors such as the foreign language fright.

We can’t speak of the universality of the conclusions as they concern the errors in scientific text comprehension and translation of the learners of pre-intermediate level of a foreign language competence.
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Conveying Cohesion In Translation: Didactic Aspects

Cohesion – “the network of lexical, grammatical and other relations which provide links between various parts of a text” [1] – appears to be an aspect of discourse often neglected by novice translators and/or translator trainees.
Some reasons to explain this situation and some practical tips how to handle cohesion-related problems in translation of informative texts, illustrated by concrete examples, are offered by the author.

Translation task as a rule involves referring both to linguistic (semantic, syntactic, stylistic and functional) level and to extra-linguistic (purpose, cultural and situational context, readership, format, etc.) level.

Furthermore, undertaking a translation commission the translator presumes that a text should be logical and make sense. In other words, text should entail such properties as coherence and cohesion.

The present article focuses on cohesion as a translational category which deserves special attention in the process of translators training. Rendering cohesion in translation may turn out a real challenge for translator trainees who have no linguistic background as is the case with most of students of the Professional Translator Training Program run by the University of Latvia. The problem of conveying cohesion becomes for them even more topical when dealing with translation into non-mother tongue; novice translators/ trainees are concerned with textual precision rather than with the general aspect of cohesion and coherence of the source and target texts.

For this reason, starting her translation classes with a new group of students, the author finds it essential to introduce the trainees with the linguistic concepts of cohesion and coherence and their relevance in translation context.

 Usually it is sufficient to offer the students concept definitions worked out by well-known authorities in the field, such as Blum-Kulka or Halliday and Hasan. Thus the students learn that according to Blum-Kulka cohesion, as opposed to coherence implying a hidden potential meaning relationship among parts of a text, is an overt relationship holding between parts of the text, expressed by language specific markers [1, p. 298-299]. Cohesion is also defined by Baker ‘as the network of lexical, grammatical and other relations which provide links between various parts of a text. These relations or ties organize and, to some extent create a text, for instance by requiring the reader to interpret words and expressions by reference to other words and expressions in the surrounding sentences and paragraphs’ [1, p. 298-299]. 

Moreover the Model of Cohesion developed by Halliday and Hasan [1, p. 180-186] is discussed with the students. This model identifies five main cohesive devices in English: reference, substitution, ellipsis, conjunction, and lexical cohesion and each device should be particularly examined in class. The trainees are asked to study the following information presented to them in Power Point format:

· Reference is the relationship of identity which holds between two linguistic expressions.

· Reference occurs when the reader has to retrieve the identity of what is being talked about by referring to another expression in the immediate context.

· The most common reference items in English are pronouns.

· Reference is a device which allows the reader/hearer to trace participants, entities, events, etc. in a text. 

· Substitution and ellipsis are grammatical rather than semantic relationships.

In substitution, an item is replaced by another item: 

e.g. I like movies.


    And I do.

Ellipsis involves the omission of an item. 

e.g. Have you been swimming? – Yes, I have.
 

· Conjunction involves the use of formal markers to relate sentences, clauses and paragraphs to each other.

· Conjunction signals the way the writer wants the reader to relate what is about to be said to what has been said before. 
· Lexical cohesion refers to the role played by the selection of vocabulary in organizing relations within a text.

· Lexical cohesion could be divided into two main categories: reiteration (a repetition of an earlier item, a synonym or near-synonym, a super -ordinate, or a general word) and collocation (a pair of lexical items that are associated with each other in the language in some way). 

This general theoretical discussion is then followed up by specifying the problems of conveying cohesion in translation.  The trainees are informed that in translation context the aspect of cohesion may associate with at least two kinds of problems and namely:

a) differences between SL and TL patterns/preferences for maintaining text cohesion;

b)
ST is deficient and lacks in cohesion. 

After the types of cohesion problems identified, the students are offered for analysis illustrative examples of their successful handling by their peers. Here are given some examples of translation shifts in levels of explicitness. 

Examples 1, 2 and 3 present extracts from the online Law Dictionary item LETTER OF CREDIT and demonstrate a student’s successful coping with the problem of differences between SL and TL patterns/preferences for maintaining text cohesion.

Example 1

· LETTER OF CREDIT – A letter (1) addressed by a bank(2), at the insurance and responsibility of a buyer of merchandise, to a seller(3), authorizing him(3) to draw drafts to a stipulated amount under specified terms and undertaking conditionally or unconditionally to provide eventual payments for drafts.

· Аккредитив – это документ(1), адресованный банком(2) бенефициару(3), по распоряжению и за счет средств покупателя товара, утверждающий право бенефициара(3) на выставление банку тратт в пределах обозначенной в аккредитиве(1) суммы и на условиях, указанных в нем же(1), а также закрепляющий взятое на себя банком(2) обязательство на определенных условиях или безусловно осуществить полную оплату выставленных бенефициаром(3) тратт. 

It is obvious that the target text is more redundant than the source text as the ST cohesion pattern is adapted to that of the TL. Thus, reference in the ST is substituted by lexical cohesion (reiteration) in the TT. It should be also noted that reiteration, and lexical repetition in particular, is a recommended strategy for legal text translation as it helps to avoid the unwelcome ambiguity of reference in legal texts [1, p. 190].

Example 2
· An open or sealed letter from a merchant in one place, directed to another in another place or country, requiring him that …

· Аккредитив когда-то представлял собой открытое или запечатанное письмо, адресованное одним торговцем другому, чаще всего находящемуся на территории другого государства, предписывающее, что …

In the above example the target text introduces temporal conjunction phrases. The use of conjunction phrases here provides an insight into the whole logic of discourse; otherwise the target reader might fail to understand that the sentence gives a historical reference to the origins of the Letter of Credit, which the source text signals at the semantic or word-choice level only. 

Example 3
· … the writer(1) of the letter undertaking to provide him(2) the money for the goods, to repay him(2) by exchange, or to give him(2) such satisfaction as he(2) shall require, either for himself(1) or the bearer of the letter.

· … составитель письма(1) возьмет на себя(1) обязательство осуществить все оплаты за предоставленные товары или денежные средства, а также удовлетворит все возможные требования к нему(1) или предъявителю письма со стороны адресата письма (2). 

The given example presents a shift of pronominal reference from agent (2) in the ST to agent (1) in the TT prompted by the syntactical adaptation of the ST to the TL conventions (subject-object transposition).

Example 4, borrowed from a Professional Translator Training Program student’s Placement Report, demonstrates a strategy of dealing with a deficient source text translation. The student had a translation placement with the Latvian branch of some Ukrainian bank and was offered to translate some internal bank regulations from Russian into Latvian.

· Example 4
· Внутренний аудитор проверяет внутренний аудит, чтобы проверить качество внутреннего аудита. 

· Iekšējais auditors pārbauda iekšējo auditu, lai pārliecinātos par tā kvalitāti. /The internal auditor examines internal auditing to verify its quality. 

The above example is a typical case of stylistic deficiency of LSP (language for specific purposes) text commissioned for translation. It is a well-known fact that the authors of such source texts lack in writing skills and translators have to do trans-editing rather than just translating when they face up such assignments. In this particular example the extreme explicitness or redundancy of the ST resulting from the repetition of the same lexical items was counteracted by reiteration and pronominal reference in the TT.

The conclusions of the in-class theoretical discussion and analysis of authentic examples can be as follows: 

1) Cohesion can be conveyed in translation by means of shifts in levels of explicitness;

2) Such shifts result in either increasing or decreasing the general level of explicitness of the ST. 

To crown it all, the author would like to refer to Baker’s statement on conveying cohesion in translation:

‘Every language has its own devices for creating links between textual elements…Under normal circumstances, what is required is a reworking of the methods of establishing links to suit the textual norms of the TL Grammatical norms as well as genre norms’ [1, p. 188].

Based on her experience, the author can claim that the described approach to introducing translator trainees with coherence and some problems of its rendering in translation contributes to increasing students’ awareness and skills, as well as facilitates their holistic approach to handling translation assignments.
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Translation of Educational Terminology

from English into Russian
Terms for the analysis were taken from the multilingual terminological database specially designed for investigation purposes in the sphere of educational terminology. This database presents various kinds of information about the term, such as the text(s) the term was taken from, the context, the definition of the term (if it was possible to find one), the source of the definition, the structural composition of the term, etc. It also indicates the terminological subsystem the term belongs to. The database contains more than 50 English and Russian terms that contain “education” as one of its components.

The terms were grouped on the basis of their meaning so we have 5 groups of terms each denoting one particular aspect of education:

· formality of education;

· level of education;

· education that lasts through life;

· education without borders;

· distance education.

The first group contains the terms that express various degrees of formality of education. Here belong formal education, non-formal education and informal education.

Formal education is “the hierarchically structured, chronologically graded educational system running from primary school through the university and including, in addition to general academic studies, a variety of specialized programs and institutions for full-time technical and professional training” (definition presented at [1]).

Nonformal has been defined as any intentional and systematic educational enterprise (usually outside of traditional schooling) in which content is adapted to the unique needs of the students (or unique situations) in order to maximize learning and minimize other elements which often occupy formal school teachers (i.e. taking a roll, enforcing discipline, writing reports, supervising study hall, etc.). Nonformal education is more learner-centered than most formal education. 
Informal education deals with everyday experiences, which are not planned or organized incidental learning. When these experiences are interpreted or explained by elders or peers they constitute informal education [1].

Arlen Etllng [1] noted that there are two ways of writing the word nonformal – as a solid word or hyphenated word. “Non-” is a prefix which means “not: absence of; reverse of.” in other words the “opposite of” something. But nonformal education is not the opposite of formal education. In many ways they are similar or overlap. Since nonformal education has a definition and unique philosophy, “nonformal education” is the more accurate spelling. “Non-formal” should be saved for occasions when it is necessary to emphasise absence of formality or the complete opposite of formal.
Russian education was traditionally divided into “традиционное” и “нетрадиционное”, now we can come across the term “информальное образование” that seems not a good one because the prefix “ин-”in the Russian language isn’t used as a synonym of “не-”. In some text we came across the expression внеформальное образование. And it seems it is a better one as it means “education outside the formal”. The term информальное образование is used mainly in the texts that deal with education in European Union.

Next group deals with terms that denote education of different levels. It is the most numerous group. There is the International Standard Classification of Education (ISCED [2]), an international document designed by UNESCO to serve as an instrument suitable for assembling, compiling and presenting comparable indicators and statistics of education both within individual countries and internationally. It presents standard concepts, definitions and classifications. ISCED covers all organized and sustained learning opportunities for children, youth and adults including those with special needs education, irrespective of the institution or entity providing them or the form in which they are delivered.

According to the International Standard Classification of Education there are 7 levels of education: 

level 0 – pre-primary education;

level 1 – primary education (First stage of basic education);

level 2– lower secondary education (Second stage of basic education);

level 3 – (upper) secondary education;

level 4 – post-secondary non tertiary education;

level 5 – first stage of tertiary education (not leading directly to an advanced research qualification);

level 6 – second stage of tertiary education (leading to an advanced research qualification).

· In the Russian version of ISCED the levels of education are translated in the following way [3]:

· доначальное образование;

· начальное образование (первый этап среднего образования);

· (второй этап) среднее образование;

· послесреднее, невысшее образование;

· первый этап высшего образования (не ведущий непосредственно к получению более высокой квалификации, необходимой для научно-исследовательской работы);

· второй этап высшего образования (ведущий к получению более высокой квалификации, требуемой для проведения научно-исследовательской работы).

Two terms of those presented above (доначальное образование, послесреднее, невысшее образование) are not typical for the Russian language. The first one denotes the notion that has existed in the Russian system of education and is traditionally called “дошкольное образование”.

According to the Belarusian law “On Education” the system of education in the Republic has the following levels:

· дошкольное образование;

· общее базовое образование;

· общее среднее образование;

· профессионально-техническое образование;

· среднее специальное образование;
· высшее образование;
· послевузовское образование.
They can be easily described in terms of ISCED:

· дошкольное образование (pre-primary education);

· общее базовое образование (primary education, first stage of basic education);

· общее среднее образование (lower secondary education, second stage of basic education);
· профессионально-техническое образование (post-secondary non tertiary education);

· среднее специальное образование (post-secondary non tertiary education);

· высшее образование (first stage of tertiary education);

· послевузовское образование (second stage of tertiary education).

The terms that belong to this group in two languages are the following: pre-primary education, nursery education, primary education, secondary education, postsecondary education, post-secondary education, tertiary education, higher education, undergraduate education, postgraduate education, adult education, school education, university education, дошкольное образование, начальное образование, среднее образование, высшее образование, начальное профессиональное образование, высшее профессиональное образование, послевузовское образование, двухступенчатое высшее образование, третичное образование, университетское образование.

The next group of terms denotes education that lasts through life. This notion is quite new nowadays that might be a reason for several terms both in English and Russian that have the same meaning. They are lifelong education, continuing education and continuous education in the English language and образование в течение всей жизни, непрерывное образование and пожизненное образование in Russian.

The group “Education without borders” contains terms that appeared due to the tendency to European area of higher education, teacher / student / programme mobility and creation of branch campuses of educational institutions abroad. Terms of this group are transnational education, international education, cross-border education and borderless education in English and транснациональное образование, международное образование, трансграничное образование, образование без границ in Russian.
One of the tendencies in the world education is the appearance of various forms of education “outside the building”. Therefore there are some terms with almost the same meaning, such as distance education, virtual education, correspondence education and дистанционное образование, виртуальное образование, электронное образование, образование на расстоянии. 
In conclusion it should be noted that the main difficulty in translation of educational terms is produced by the differences in educational systems, namely differences in the levels of education.
Terms that appeared due to the modern tendencies in the educational sphere produce little difficulty for translators since in most cases the Russian language borrows both the notion and the term, as for example, transnational education - транснациональное образование, borderless education - образование без границ, distance education - дистанционное образование, virtual education - виртуальное образование.
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Cultural component constraints in translating and interpreting 

The translator’s activity is considered to be multisided whose main objectives are overcoming both language and culture barriers. Thus translation is a kind of communicative activity where translator implements a very important social function. He/she plays the role of a moderator between absolutely different communities in terms of language and culture. To achieve the goal a translator should possess not only a good command of a foreign language, but skills and habits to use it efficiently. We assume that one of the main requirements of translator’s education is students’ acquisition of translation competence. Translation competence presupposes the ability of a translator to get information from a text in a source language and to render it by creating a text in the target language. This requires a lot of effort on the part of a translator making him/her be attentive and responsible for what they are doing; it also requires working out the ability of using reference sources. A competent translator should also be fast at making the right decision. He/she should be able to compare linguistic and extra-linguistic factors.

In case we want to give a positive answer to the question if there are any mechanisms of acquiring translation competence we are supposed to know how to teach it. All depends upon the final goal of teaching translation. It presupposes that the students should know how to decode the required information from the source language and render it in the target one. It means they should be taught to fulfill a set of operations in a certain sequence to achieve communicative equivalence between a source text and a new one. 

Thus communicative equivalence is a very important ontological feature of translation. Methodology of teaching translation is always based on a certain theory. Nowadays there exist various theories of teaching translation: transformational, situational, the model of equivalence levels etc. [1]

Some scholars write about perceptive techniques of teaching translation (audio-video classes, meeting native speakers); reproductive techniques (role games); search techniques (students’ independent work; work with reference sources); logical techniques (analysis of a concrete situation, various types of language exercises). [2]

Reproductive techniques are considered to be the most creative ones (students participate in simulation of their future professional activities, in the discussions of relations and problems that may arise; they also discuss some of translation controversial issues etc.).  Each of the above mentioned techniques is of great benefit for the students. Perceptive techniques, for example, seem to be helpful for teaching interpreting. Interpreting video clips can train students’ memory, their ability to switch from one language to another, it also trains a tempo of speech and vocabulary.

Logical techniques help to overcome difficulties in translation, as they presuppose the analysis of various versions of translation, as well as the analysis of a particular situation which can be combined with a reproductive method of teaching translation – a simulation game. Discussion and correction of mistakes contribute a lot to the process of learning and teaching.

Rendering socio-cultural aspect of translation appears to be the most difficult task for students, particularly when they are translating literary texts. The issue we are going to discuss pertains to cultural constraints in the translation of phraseological units from Belarusian into English. While teaching to translate national semantics we mainly use logical techniques. Research was focused on the translation of phraseological units from the novel “The Wild Hunt of King Stach”. [4]

Students’ work with literary texts is assumed to be one of the efficient ways of teaching them to state linguistic and cultural differences between English and Belarusian and to evaluate whether the translator made the right decision in terms of culture bound phenomena. 

We have selected Belarusian phraseological units with national semantics from the novel and analyzed their translation into English. [5] The main goal of the analysis was to define translation strategies undertaken by the translator. Using various etymological and phraseological dictionaries, reference sources students were supposed to define whether a collocation is registered in the dictionary as a phraseological unit. 

Some scholars suggest two ways of translating phraseological units: either by a phraseological equivalent in the target language or by other means that presuppose non-phraseological translation. If the translator is unable to find a collocation with similar semantics to translate a phraseological unit from a source language they often use either synonyms or synonymous word combinations or a descriptive method of translation. [3]

Even taking into account the compensative possibilities of the context we cannot be sure that the translation is absolutely correct. Pretty often there is a translational loss of culture-specific expression, imagination, connotation as well as the loss of aphoristic features and some shades of meaning. Let’s analyze the Belarusian collocation from the novel and its translation into English.
Вы, пане купец, павінны паставіць свечку за тое, што так лёгка ўсё  абышлося. [4, p. 253] - You, Mr. Merchant, must light a big candle as an offering to God for having escaped so easily! [5]

Belarusian expression паставіць свечку is used in the meaning ‘to thank god for successful completion of something’. The tradition goes back to early years of Christianity when people lit a candle in the church if they wanted their desire to be fulfilled. As this expression has no phraseological equivalent in the dictionary of English the translator used a descriptive strategy which appeared to be appropriate in rendering culture-bound phenomena. In some translation strategies semantics is rendered correctly but the pragmatic colouring is lost. Let’s analyze the following examples:

Варона сватаецца да Яноўскай, атрымлівае гарбуза і пасля, каб адпомсціць, пачынае выкідваць жарцікі з дзікім паляваннем. [4, p. 337] - Let's say that Varona is courting Janoŭskaja, asks her to marry him, receives a refusal, and then to take revenge, he begins to play tricks with the Wild Hunt. [5]

Атрымаць гарбуза means to ‘receive refusal’. This expression goes back to the Ukrainian tradition. When the girl refuses to marry a young man he is given a watermelon. The translator used a descriptive method to render the contents but national semantics was lost. 
А ён, відаць, дзейнічаў таксама інстынктыўна: уцякаў ва ўсе лапаткі і так хутка, што храбусценне сціснула,  я так і не пабачыў яго. - While he, evidently, also acted according to instinct: he took to his heels at full speed. And so quickly did he run, I couldn't even see him, let alone catch up with him.

In the Belarusian language уцякаць ва ўсе лапаткі  is associated with a horse/ When it is running fast the shoulder blades are moving.  Using a descriptive method the translator rendered the idea of fast running correctly but the cultural component was lost. In the following analysis the translator seems to choose the right strategy.

Людзі калісь будуць жыць нават даўжэй за мяне, і ім не будзе горка за жыццё: усё ў ім было, усякага жыта па лапаце, усё я зведаў – нашто ж шкадаваць? [4, p. 243]- Some day people will be able to live much longer than I have lived, and they will not have known any bitterness in their lives: in mine I have experienced everything — and life has not always been a bed of roses — what then is there to regret? [5]

Phraseological unit ўсякага жыта па лапаце is used here to depict hard life of Belarusian peasants. The English equivalent a bed of roses seems to be quite appropriate here semantics and pragmatic charge of the target text made the translation to be adequate and acceptable. 

The analysis of culture-bound phenomena of Belarusian phraseological units revealed some translational constraints, a certain inadequacy between Belarusian and English versions.
З песні слова не выкінеш, напэўна, пасля ўзрушэння апошніх дзён выявіўся ў мяне агульны заняпад нерваў, але я гадзіны дзве літаральна курчыўся ад жаху на сваім ложку. [4, p.340] – It’s too late locking the stable door after the horse has bolted. The excitement had probably brought on a nervous shock, for I lay in bed about two hours literally writhing with fright. [5]

З песні слова не выкінеш  is not registered in Belarusian phraseological dictionaries. It means ‘you cannot skip a word from a song’. Here we found an absolutely unexpected translational decision with different semantics and cultural contents.

Pretty often translator’s strategy appears to be ‘word per word’ translation.

For example, Я п’яная свіння, - паўтараў я, - нельга раскашаваць, калі шншаму дрэнна”. [4, p. 318] – I’m a drunken pig, I kept repeating, we mustn’t live on the fat of the land when someone else is in trouble. [5]

П’яная свіння  in Belarusian culture means ‘to be absolutely drunk’. People associate a drunk person with a pig. The translator here used ‘a word per word’ translational strategy though there are phraseological units with similar semantics in English: drunk as a fiddler,  drunk as a lord, drunk as an owl, drunk as a fish, drunk as a piper. In this case other translational solutions were suggested. 

The analysis of the translational strategies of the novel “The Wild Hunt of Kind Stach” revealed that for 280 Belarusian phraseological units there were found only 65 phraseological equivalents in English and 42 analogous phraseological expressions and for the rest of them some other translational solutions were found: description, loan words and word combinations, word per word translation.
Teaching translation is a multifaceted activity. Acquisition of various techniques and methods of translation is not sufficient for a translator. Adequate and acceptable translation related activities presuppose rendering national semantics correctly. Thus the translation process becomes a pragmatic endeavor. Cultural awareness and competence help a translator to make the right decision in literary translation. University curriculum for translation classes includes various types of translation activities: work with the source and the target texts, a detailed analysis of translation strategies, correction of mistakes. Bringing a focus on culture-specific elements of translation contributes a lot to training good translators.
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Adequacy in Translation of Authentic and Translated

Fiction Texts

The issue of adequacy in translation of fiction texts is of major concern of those who treat a translated text as a tool for evaluation of translation techniques, the level of adequacy of translation of the original fiction text into the native language of a researcher as well as the basis for studies of means of adequate interpretation of the units of the language that are not to have one hundred percent equivalents in the language which the fiction text is translated into. Primarily it goes about the stylistically colored words, idioms, dialect-oriented lexemes and various inadequacies in interpretation of grammar phenomena of the two languages under study. These are the cases when every time the researcher depends greatly upon the truth on whether the translator used the authentic original text published in the language of the origin which the translator claims to translate from or the translator used the already-translated version of the same fiction text into other languages that he has the better command of. 

To illustrate the above assumption let us refer to the translated version of the Vasil Bykau’s “Znak Biady” (Portent of Disaster) [1]. The idea that the original text of the novel was in the Belarusian language has been stressed on the final page of the translated version saying that the translator used the Belarusian version of the text (Васіль Быкаў. Знак бяды. Мінск, “Мастацкая літаратура”, 1984). It sounded real intriguing that a native English speaker would adequately translate the Belarusian fiction text by Vasil Bykov whose language is known to be rich in dialect words, neologisms and specific grammatical structures. The initial doubt that the claim was not true arouse within the course of studies of the ways used by the above translator to translate into English neologisms of Vasil Bykau as well as the dialect-originated lexemes which this work by the author is saturated with. It was also unusual that it was impossible to find any case of specific Belarusian grammar features on the level of verbal and adjective forms in the translated English version of the novel. Detailed comparison of the Belarusian origin of the novel with the translated text also demonstrated numerous cases of the absence of the whole sentences in the English version as compared to the Belarusian one. Last but not least, all the proper personal and geographic names would be transliterated by Nigel Coey from Russian but not from Belarusian (e.g. Stepanida instead of Stsepanida, Bobovka instead of Babouka, Petrok instead of Piatrok etc.). That was one of the key prompts that made us compare the two original versions of the novel, i.e. the Belarusian [2] and the Russian one [3] to finally decide which of those two texts of the novel was used for translation by the translator.

The Russian version of the novel was translated by the author himself and in reality it looks more like a new interpretation of the already described situations of the novel. In many cases Vasil Bykau, realizing that it was next to impossible to adequately translate into Russian most of the colloquial and dialect-oriented lexemes, tended to simply explain their meanings in a descriptive way or to omit such “problematic for translation” words, e.g. недакапаную крывуляку-траншэю [2; 144]  becomes недокопанную траншею [3; 8]. In the translated version of the novel it repeats the Russian variant, i.e. an unfinished trench [1; 9]. Belarusian grammatical categories would also be substituted by the author of the novel by the simplified Russian equivalents, i.e. даўжэзным  радам [2; 147] would become длинным рядом  [3; 10] and  a long row [1;12], in the English version. The detailed comparison of the two texts of the same novel (Belarusian and Russian) enable to conclude that they serve different purposes, i.e. the original Belarusian one aims not to simply describe the real disaster of the war atmosphere but to also portray through the description of the environment, dialogs between the characters of the story the real nature of the Belarusian people who had to survive within the occupied territories. The Russian version of the novel, deprived of numerous Belarusian authentic lexemes, having no direct equivalent in Russian, becomes like a neutral narration of the succession of actions and situations the main characters had to survive. From this point of view the English translation of the Russian version of the novel also looks very simple and leaves no ground for analysis of the real language of Vasil Bykau. There is no doubt that the translation of the novel from Belarusian into Russian made by the author himself is much better as compared to any other version of translation made by other translators as mainly the author knows what he wanted to convey by his own words, be them in Belarusian or in Russian. In our case we are more concerned about the responsibility of the translator and his claim that he translated the novel from Belarusian as in reality the translation was performed from Russian. 
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The Ways of Translating Realia in S. Lewis's Novel 

"Main Street"

At present the importance of translation and its peculiar place in the life of mankind is obvious and recognized by everybody. Being a unique means of overcoming the linguistic and ethnic barrier between languages and cultures translation promotes exchanging information of all possible kinds: scientific, business, ethical, etc. This exchange serves basis for the humanity’s progress and the world’s culture.

Of particular interest is and has always been literary translation. There are plenty of reasons for this.

Among the most important ones, we should mention that in literary texts language manifests itself to its utmost, in all its richness and variety, using the whole multitude of its common and most uncommon forms and phenomena to create a certain artistic image and convey the message and idea of the text. This, certainly, challenges translators and, at the same time, encourages them to do their work, which can be considered a special kind of art.  No wonder, the first significant work in theory of translation, in the Soviet Union, the book by Kornei Chukovsky and Andrei Fiodorov was called “The Art of Translation”(1930), where literary translation was considered art in its highest degree and, besides, it was treated philosophically as spiritual and practical assimilation of the world, that combines in itself creation, cognition, evaluation and communication.

This brings us to another important issue. A work of fiction is a unique aesthetic value that belongs both to a definite national culture and to the world culture. It is thanks to literary translation that it becomes part and parcel of international culture. Entering the realm of contrasting world views of different peoples (Ross Smith), literary translation serves as a link between different cultures, different nations. It unites various historic epochs, past and present. It is a dialogue of cultures that takes place in the “infinite time of culture” and is reflected in the history of translation and translated texts. Translated literature first belongs to two cultures: to the culture that produced it and to the culture that accepted it. In course of time it becomes part of the world’s culture. This happens only if its translator as mediator between two cultures is able to adapt the original literary text to the terms of the accepting culture and preserve its main function, i.e., aesthetic communication with the reader across the barrier of time, literary tradition and national peculiarities.

It should be noticed, however, that recently there have appeared a number of low-quality translations of fiction which are unlikely to start to belong to Belarusian or Russian and, moreover, the world culture as they cannot represent the original adequately. Their translators don’t seem to take into account all the factors that determine translation of fiction. As a result, books translated from a foreign language are often below acceptable standards. From time to time, book critics express surprise that a certain foreign author – despite immense popularity in their home country – has not achieved any prominence among Russian readers. They often state the quality of translation as one of the main factors, along with cultural differences.

So, to create a full-value secondary literary text, able to represent the original in another linguistic and cultural environment, a translator is to solve the following tasks: to reproduce the imagery of the ST, its message and idea, modality, individual author’s style, to preserve the temporal distance, or historical colouring of the ST, as well as its cultural colouring, etc.

Cultural colouring is a definite peculiarity of a literary text and is most often conveyed in its images that reflect the surrounding material world and social conditions, and its idiomatic expressions. Also, it is conveyed with the help of words that denote objects and phenomena so closely linked with some definite culture that it is actually impossible to describe them either verbally or non-verbally with the means of some other culture. These words are known as realia, or cultural terms/references.

Preserving cultural colouring of a literary text in translation is an extremely complicated problem, both theoretically and practically. It is, in fact, part of the general problem of translatability, and to solve it and reproduce cultural colouring of a belles-lettres text in the translated text the original should be analysed as a system, each component of the system, including realia, taken into consideration.

Realia, as carriers of cultural and historical colouring, have no equivalents in other languages and cannot be translated on the general basis. They demand a special approach in translation, the adequacy of their translation being necessary for overcoming the linguistic and cultural barrier between the original and the translated text, and, in general, for conveying the message and idea of the ST and TT. Ways of translating realia have always been of interest for theory and practice of translation.

On the basis of S. Lewis’s novel “Main Street” we analysed American realia, the ways of their translation into Russian, and made an attempt to define whether the cultural colouring of the original is preserved in the translated text. Using the thematic principle we classified the 140 realia in the novel and singled out the following types of realia: common, ethnographic, administrative, nature-describing, onomastic, and associative. It was found out that the most often used realia are onomastic, common, and ethnographic, which can be easily explained by the specific character of the original text where the author describes the monotony of everyday life in middle-class America. It was also concluded that the realia in the text are mainly translated with the help of calque translation, transliteration, approximate translation, transcription, and transformative translation. This conclusion corresponds to the propositions of the theory of translation with regard to the ways of translating realia.

In course of work it was found as well that 11% of the realia in the novel were translated inaccurately, which may have resulted from the translator’s insufficient knowledge of some Amercan realia. We analysed the incorrect translations and tried to suggest our own translation.

She was meditating upon walnut fudge… - …Мысли ее были об ореховой пастиле… 

The Russian translation of the phrase “walnut fudge” is not quite correct. “Fudge” is a kind of sweet made of sugar, milk and butter, very often with added chocolate, sometimes nuts, while “pastila” – sweet made of fruit and/or berries with sugar and egg-whites. We think that it would be better to translate “walnut fudge” as “ореховая помадка” (“nut pomadka”), which is closer to the original and is more associated with the United States of America than “pastila”.

…and skip back home for coffee and some hot wienies… -…а потом пить дома кофе с горячими булочками…

The American realia “hot wienies” is translated into Russian as “горячие булочки” which in backward translation means “hot buns”. The meaning of the realia is distorted: “wienies” are small sausages, not buns. However, we think that the translation is adequate as the Russian language does not have any corresponding realia, close in meaning, and the Russian “булочка в тесте”, (“bun in dough”) would sound alien to the translated text. Besides, we never have “coffee with hot sausages”. So, we may conclude, that the translator’s using this contextual substitute is quite justified.

She brings out a graham cracker which she feeds to a baby… - …она достает сероватый сухарь и дает его … ребенку. 

“Graham cracker” is a kind of honey biscuits, while in Russian translation “a graham cracker” turns into “a greyish dried crust”. It is not correct as it changes the meaning and also the connotation of the realia and makes it negative, which is violation of translation norms. So, in our opinion, “медовый крекер” (“a honey cracker”) could make a better translation here.

The white temple of the Farmer’s Bank was elbowed back… - В белый храм фермерского банка упиралась…

“Farmer’s Bank” is the name of a bank, and it is onomastic realia. The Russian translation does not preserve this characteristic: “fermerski bank” is not a name and does not represent any American realia. As onomastic realia are mostly translated with the help of transliteration, which suits here very well, we suggest translating “Farmer’s Bank” as “Банк Фармерс” (“Bank Farmers”). Or, at least, we should preserve the onomastic character of the realia and translate it as “Фермерский банк”(“Fermerski Bank”).

…and Angel’s food cake…-…и райским кексом…

“Angel’s food cake” is very soft and delicious sponge, it is not a plum or a fruit cake. Besides, from our point of view, in “райский кекс” (“paradise cake”) the collocation norm is violated. In Russian, we would rather say “райский уголок/ яблоко/блаженство” (“paradise corner/apple/bliss”), but speaking about very delicious food we would say “восхитительный” (“perfect”), “отличный” (“excellent”). So, we think it would be correct to translate “Angel’s food cake” as “отличный бисквит” (“excellent sponge”).

Doughnuts were in some houses well thought of as a substitute… - В некоторых домах … заменялись бубликами.

 “Doughnut(s)” – sweet fried dough, often in the form of a ring. The Russian realia “bublik”(“bagel”) and the American realia “doughnut” are different things, similar in shape only, not in taste. Thus, we think it should be translated with the help of transcription – “доунат”(“dounut”). This choice can be justified by the fact that, recently, доунаты(dounuts), in addition to already existing бублики(bubliks), have appeared on sale at some bakeries  in Belarus.

...ate peppermints... – …поели мятных лепешек…

“Peppermints” are mint sugar candies. They can be of various shapes, depending on the producer. In the translated text they are “мятные лепешки” (“mint cakes”). We think “мятные конфетки” (“mint candies”) would be a better translation.

On the center table was a Sears-Roebuck mail-order catalogue… - На столе посреди комнаты красовался каталог сент-полского универсального магазинаб высылающего заказы наложенным платежом…

“Sears-Roebuck” is the name of a store chain in the USA, with outlets in Saint Paul, Washington, Los Angeles, etc.. The name here is of importance, so, it should be translated with the help of transcription and descriptive methods: “каталог магазинов Сиерс-Роубак” (“catalogue of stores Sears- Roubuck”).

As the above-mentioned examples show, the translation of the realia was not exact, with a certain degree of incorrectness, but not overtly wrong. The most serious mistake was made in translating the realia “a graham cracker”, where the connotation was changed into negative. However, neither this mistake, nor the violation of collocation norms (райский кекс), the introduction of Russian realia (bublik), the change in the character of realia (Farmer’s Bank – fermerski bank), the inaccuracy (walnut fudge, wienies, Angel’s food cake, peppermints, Sears-Roubuck) do not distort the message and idea of the novel. The translated text fulfils its main function – communicative: its reader understands what the author wanted to say and why. As far as cultural colouring is concerned, we may conclude that, in general, it is preserved in the translated text, the reader feeling at once that the action takes place in the USA. But in some cases it suffers, which may have resulted from the translator’s lack of cultural knowledge. At present, when the contacts with the USA are much broader, the realia could be translated in a different way. In spite of the fact that some realia are translated inaccurately, our conclusion is that the translation is quite adequate.

Though inadequate cultural knowledge may not seem the most significant problem in translation, it does pose a threat to general comprehension of source texts, and the production of high-quality translations. As languages are expressions of culture, and, hence, culturally-loaded texts are often not carriers of universally comprehensible message, students need to be taught to properly decode cultural meanings, and to encode them successfully in the target language.

At Grodno State University English language students, specializing in British and American studies, as well as in cross-cultural communication are taught the skill of translating culturally-loaded texts as a means of overcoming the linguistic and ethnic barrier in all sort of communication. This is done in the following way.

1. Special emphasis is on teaching translation of equivalent-lacking words, to which we refer realia, some proper names and neologisms. Since such words are most often translated with the help of transcription and transliteration students are taught the rules of transcription as a way of translation.

2. Translating false equivalents is also trained as they can often cause serious errors in translation and complete misunderstanding.

3. Authentic materials with culture-specific content are common practice in teaching translation.

4. Process-oriented classroom approaches, when students are instructed to think aloud while translating, help the teacher guide and control the process of teaching translation. The teacher acts as a facilitator helping students analyse the source text, decode the meaning of cultural terms, teaching them how to use factual reference sources of different types and how to adapt factual information to the requirements of translation.  

5. Great importance is attached to the course of country studies supplied with necessary textbooks, audio-/video materials, tests.

As a result, graduating students do diploma projects on translation, analysing culturally-loaded texts and the ways of their translation into Russian, Belarusian or English. Students’ ability to do research of this kind shows that translation is, in general, taught adequately, which does not, certainly, mean that the translation performance of our students does not need further mastering, which sets a lot of tasks for our teachers. All of these tasks are subordinated to the main goal: to teach students responsibility for their translations as links between two texts, two languages, two cultures. 
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Translation through World Picture Perception

Differences in the systems of the English and Russian languages are especially obvious in the process of translation. They result from the specificity of ethnic and cultural uniqueness of each of the languages in question as well as different world picture perceptions of their native speakers.

As a matter of fact, translation difficulties are caused not only by the English and Russian grammar structures and word formation differences. They are also conditioned by different mentalities of respective native speakers. This fact cannot but be reflected in the lack of coincidence of their language and cultural realia. 

An inexperienced and undemanding translator quite frequently uses carbon-paper translation, which is abundant in breeches of the translation language norms and functioning regularities.

An adequate translation is hardly possible without taking into consideration the language and cultural realia (the latter can be presented as regional, geographical, historical, ethnographic, social, political, military, etc.). 

Realia, by and large, are units of mental, ethnic, national and historical peculiarity, which are reflected in the language in specific structural and semantic forms, as well as through specific non-equivalent vocabulary. 

Different perceptions of the world picture are clearly seen in the languages under comparison and their systems. That makes the translator’s objective quite difficult in observing the norm of the translation language combined with conveying the national and cultural colouring. 

The difference in English and Russian native speakers’ mentalities is seen in numerous situations, which are far from being “translator’s catches”.  For instance, the verb wear in the meaning of носить is applied to a different amount of objects that can be worn by native speakers of the two languages. Both English and Russian speakers wear clothes and footwear. However, in English it is also possible to wear cosmetics, hand cream, suntan, etc. In translating these word combinations into Russian, it is necessary to find another Russian equivalent. 

Another example shows that in translating from Russian into English one should take into account additional meanings of the Russian words, which are not found in English. Thus, from the sentence «Можно мне взять (Не могли бы вы дать мне) вашу ручку, чтобы заполнить анкету?» it is obvious that it is not about taking and giving, but borrowing and lending.
A good translation makes the reader forget that the original was written in another language. So it is the translator’s mission to enrich the translation language by an appropriate use of realia in the process of translation.

The table given below shows several interesting cases of the language realia that need to be taken into account when translating from English into Russian and from Russian into English (see Table 1).

Table 1 Language realia to be taken into account in the process of translation from English into Russian and from Russian into English.
	ENGLISH ( RUSSIAN
	RUSSIAN ( ENGLISH

	Prepositions express different functions:

Walk up and down the room – взад-вперед, а не вверх-вниз; show around, up, off, in … – сопровождать, появляться, хвастаться, ввести …; Come on in! – Давай, заходи! It’s up to you! – Дело ваше! 

Incoming and outgoing mail – входящая и исходящая почта.
	Prefixes change the meaning:

Выходить (из транспорта) – get off; заходить (в транспорт) – get in; приходить – come; уходить – leave; исходить (из предположения) – proceed from the assumption; отходить (о поезде) – depart, проходить (мимо) – pass by.



	One negation can be used in the sentence:

She couldn’t see anything suspicious anywhere.


	More than one negation can be used in the sentence:

Она не видела нигде ничего подозрительного.

	Emphasis is made in the form of (1) double negation and (2) auxiliary verb before infinitive:

(1) She didn’t (won’t) come until 10 P.M.

(2) He did catch the train. 

She does believe it’s worth going there.
	Emphasis is made Vain the form of a particle:

(1) Она приехала (приедет) только в 10 часов вечера.

(2) Он все-таки успел на поезд. 

Она все же считает, что туда стоит поехать.

	In the compound sentence the pronoun is used before the proper noun:

When she came up closer, Alice saw an envelope on the table.


	In the compound sentence the pronoun is used after the proper noun:

Когда Элис подошла ближе, она увидела на столе конверт.

	NO is used to express agreement with a negative statement, while YES expresses disagreement:

If I’m not mistaken, this is not your first visit here. – No (I’ve been here before).

You can’t trust people now. – Oh yes, you can.
	YES expresses only agreement, while NO expresses only disagreement 

Если я не ошибаюсь, это не первый ваш приезд сюда. – Да. (Я уже бывал здесь).

Сейчас людям нельзя доверять. – Нет (почему же), можно.

	Different verbs (not only tenses) are used to express the process and result of the action: 

To treat – to cure; to take (to sit) exams – to pass exams.
	Verbs of perfective and imperfective aspects are used to express the process and result:

Лечить – вылечить; сдавать экзамены – сдать экзамены. 



	Various language means are used for lexical transformations in the process of translation:

Alpine skiing – горнолыжный спорт (not only in the Alps - Generalization);

They went through the work with a fine tooth comb. – Они тщательно проделали работу
(Generalization).


	Various language means are used for lexical transformations in the process of translation:

Сейчас обычным является получение второго образования. – It’s not uncommon to get a second education now. (Double negation)

Первое, что я сделал …  – The first thing I did … (Addition)



	English words that are not found in Russian (the meaning is expressed by other language means):

mid-morning – время между ранним и поздним утром; 

a meal – еда как прием пищи (напр., ужин);  

thirsty – испытывающий жажду; I’m thirsty – я хочу пить;

siblings – родные братья и сестры;

U-turn – разворот на 180 градусов;

101 (one-oh-one) – введение в любой курс наук в вузе, употребляется также в переносном смысле – начало пути.


	Russian words that are not found in English (the meaning is expressed by other language means):

Молодец! – Well done! Good job! Atta boy (girl)!

моржи (любители плавать зимой в проруби) –  polar bear divers;

сутки – 24 hours, around-the-clock;

порядочный (человек) – a person of integrity; 

свекровь, теща –  mother-in-law;

магистратура и аспирантура – а graduate school (Master’s program and Ph.D. program).




In addition to the language realia that are part of each language, there are cultural realia which can only be explained or described. The translator first has to understand what is meant. Further on, it is necessary to convey the meaning of the message (utterance, text), given that the phenomenon or concept which stands behind the realia is not found in the translation language native speakers. 

For example, to be able to translate the sentence “I’d like to make a collect phone call” the translator needs to be aware of the U.S. realia, in this case – a collect phone call. One can make this phone call even from a public phone box in case the person called agrees to pay for it. 

Realia can be conveyed by means of transcription (Big Ben – Биг Бен; перестройка – perestroika) or translation, including a descriptive one (master-key – «мастер-ключ», a key that suits all the rooms in the building; зачетная книжка – a student’s grade book).

Below are given samples of English and Russian words and expressions which reflect some of the cultural realia characteristic of the original language native speakers’ life styles and conditions (see Table 2).
Table 2 Samples of English and Russian words and expressions, which reflect cultural realia.

	ENGLISH ( RUSSIAN

a collect phone call – звонок за счет абонента;

a follow-up letter – письмо для поддержания отношений, которое пишут сразу после встречи (визита); 

a kangaroo ticket – билет на городской транспорт в Англии, действительный в течение одного дня;

a semi-detached house – дом, имеющий общую стену с соседним домом (в Англии);

master-key – «мастер-ключ», подходящий к замкам всех комнат (дверей) в здании;

caucus(es) – кокус(ы) – процедура выдвижения кандидатов в президенты США от политических партий (происходит от ритуала индейцев «выборы вождя»); 

Primaries – праймериз – промежуточные президентские выборы в США;

a sunny-side-down fried egg – яичница, поджаренная желтком вниз.
	RUSSIAN ( ENGLISH

маршрутка – a shared taxi (for 10-12 passengers) following a fixed route to a specific destination;

хрущевка – a low standard flat in a block built in the early 1960s when Nikita Khrushchev was the Soviet leader;

зачетная книжка – a student’s grade book;

распределение (выпускников вузов) – a job assignment for university graduates;

обязательная продажа валютной выручки предприятием-экспортером Национальному банку (фактически – налог на экспорт) – surrender requirement;

субботник – voluntary work for the benefit of the community (organization, city);

отвальная – a party arranged at work which is sponsored by a person who is leaving on vacation; 

прописка – registration of a fixed living place, without which one cannot be provided with a job, medical treatment and other services.




The range of cultural realia is quite wide indeed. It includes, among others, the following ones: geographic, ethnographic, political, international, and so on.

The following comments are worth making with regard to the above realia.


Geographic realia: 30 miles north of London (in Russian part of the world is usually omitted), the Arctic Ocean (in Russian – verbatim – the Northern Icy Ocean), Middle East (in Russian – verbatim – Near East).


Ethnographic realia: banjo, blues, Punch (English); balalaika, Petrushka, ruble (Russian). 


Political realia: House of Commons, sheriff, county (English); Duma, oblast, militia (Russian).

International realia: McDonald’s, fast food, TV, business, etc.
To conclude the issues discussed in this paper, it seems important and expedient to draw the attention of translation/interpretation students to the necessity of raising their general competence. This is the background, without which there a high quality of translation equivalency cannot be accomplished. Lack of erudition on the part of translators/interpreters inevitably makes the translation text primitive, incomplete and devoid of the national and cultural colouring. 

Robin Hazlehurst
Consultant
Tallinn University, Estonia
Reading the News in Tallinn

Over recent years it has become apparent that the reasons why students fail their interpreting exams can be grouped into three broad categories. The first is nerves or fear which can lead the best students to make silly mistakes and say nonsensical things or have other serious impacts on performance. The second is use of the native language, which is often of a substandard level with mistakes of register and appropriacy which are unacceptable in exams. And the third is a lack of general background knowledge, such that students don’t understand references to events that are not fully spelled out and find it difficult to follow the logic of arguments they are unfamiliar with. An example of this would be one graduation speech which made reference to the British not being too intimidated by terrorism after twenty years of experience of bombings, where the student clearly didn’t understand and missed out the reference to the IRA and gave a version that made almost no sense as a result. 

A few years ago it was suggested that students’ performance would be improved if they had more time in the booth actually practising interpreting with a native speaker making all the speeches, and so the class “Robin’s Speeches” was created. This was intended to be disconnected from the rest of the timetable, so that the content of the speeches would be targeted to students’ general and background knowledge, rather than just fitting in with the weekly topics of the timetable. From the beginning this course functioned as a series of impromptu lectures on history, politics and international relations with the aim of giving the students a lot of microphone time in the booths and also giving them a working understanding of some major issues in the world. This course was always intended to be a dialogue with students, also contributing argument and debate on the subjects covered rather than simply taking the lecturer’s word for everything. However, this part of the course was less successful, as students rarely had enough background knowledge to be able to challenge the lecture, or they didn’t feel confident enough to argue with the knowledge they did have.

Another problem was that the interpreting side of the course was very intensive, with three fast and dense 20-minute speeches in one class, usually involving twists of argument and logic that the students had to work hard to follow, and so the work of interpreting left little energy for sitting back and absorbing and learning from the information content of the course. It was suggested to students in this case that they would benefit from later studying the recordings of the speeches, but this does not seem to have happened very often. One development introduced in 2008-09 was for one student each week to also prepare a speech on the given topic, so that at least one student each week would be obliged to learn something about the topic, but while this worked within that aim, it also had the consequence of lowering the amount of native speaker input, one of the original aims of the course. However, despite these weaknesses the course was popular with the students who regularly commented that it was a useful course, both for increasing their knowledge of the world and for highlighting the gaps in their understanding. Knowing that you do not know something is a necessary first step towards actually knowing it.

As a result of all these factors, it was decided to introduce a new course with the interpreting element taken out and more focus on the actual discussion and understanding of topical political events. This course started in September 2009 and is still very much in an experimental stage and is undergoing continuous development – already after only two months of classes the course has sharply veered away from its original design. Before it started, the course was envisioned as being for first year interpreters (first year of a two-year MA) and Erasmus students and conducted in English as a lingua franca. This would draw on the already running intercultural course for interpreters and translators and Erasmus students (see QQII conference papers 2007), but the idea of the new course was to focus much more specifically on the stories being reported in newspapers around Europe each week. The idea at the start of the course was that each week a major topic of international news would be chosen and the students would research it in various news sources from multiple countries and would then discuss in class the stories they had researched and the differences in reporting in the media of different countries.

However, this plan for a format for the classes did not survive very long once the actual classes had started. The first surprise came at the start of the first class when all of the Estonian interpreting students turned up and none of the Erasmus students. Then it turned out that all of the Estonian students already read newspapers or websites on a regular basis and are quite well aware of what is happening in the world, though maybe not of the historical and cultural background to each news event. These facts together prompted a rethink of the nature of the course and a recalibration of the course aims.

It was decided that the course should now look to deal with the three major problems that students face in their exams, as outlined above. The course should involve an element of presentation to improve students’ skills in public speaking and lessen their fear of it; it should be conducted much more in Estonian than English but with a heavy focus on accurate and appropriate use of the native language; and it should look not so much at the stories in the newspapers themselves, but more at the social, cultural and historical factors in the background. The challenge now was to find a format for the classes that would cover these points and involve the students in research and thinking about the subject, and, not incidentally, allow for a meaningful exam at the end. 

It was decided that an appropriate way to do this would be to hold various forms of debate and discussion, on a different topic each week. There have been six classes since the initial introductory class and they have looked at topics of how the news is presented, The EU, world geography, religion, terrorism, and forms of government, each discussed using a different debate format. These six classes are probably worth explaining in more detail as examples of the way the course tries to cover its three main aims, the three weaknesses of students in exams.

In the first class the students in groups of three scripted and staged a short news broadcast in Estonian of the type seen each evening on most television channels. This required them to decide together which recent stories they would present, which roles to take (anchor or reporter), and which angle to present the story from. The main learning points of the class emerged in their presentation style, where some groups scripted their entire presentation but then read it straight from the paper without looking up, while others had a much less scripted and more communicative approach but lost in fluency of speech what they gained in eye-contact. This emphasised the need for clarity of thinking when considering a topic for presentation and for an ability to speak fluently when improvising, and it also drew attention to the importance of eye contact and communication. 

The next class was a court case, with the EU on trial for being a negative influence on Estonian life. One student took the role of judge with three students speaking for the prosecution and three for the defence. The other students all took the roles of expert witnesses and prepared in advance the arguments of different states with regard to the EU. This class was semi-successful, succeeding perhaps as much in what didn’t happen as in what did. The arguments presented for and against were of a fairly superficial level, questioning specific policies of the EU rather than its fundamental existence, and they were presented mostly in a hesitant and careful way with little explosive rhetoric, with the judge not intervening to limit speakers’ contributions. In this way the court session reflected the reality of an Estonian court, but didn’t demonstrate a dramatic range of debating and presenting skills.

Following this came a look at the world. Graduates from the interpreting course in Spring 2009 had given the department a present of a very large map of the world so that future students would be better able to understand the course of background knowledge. For this class, the students had been asked to look at different trends and statistics from around the world and make a presentation on them in the style of a geography lecturer. The presentation skills already showed development from the first class as all those presenting spoke directly to their audience from minimal notes with appropriate language use and style. Even so useful points could be learned about use of body language to indicate visuals – don’t stand right in front of a map you are showing people, and don’t talk only to the visual and not to the audience – and about the use of intonation to punctuate a speech.

The round table discussion on religion didn’t focus so much on presentational aspects, but hoped rather to look at content points. This was at best semi-successful as each student researched and then talked about a different world religion or sect, but perhaps the task was not set up clearly enough in advance. The students all presented their religion in the third person rather than identifying with it in a role-play, and they focused mostly on factual and statistical information rather than on human data – for example how many Catholics there are in each country, rather than what Catholics believe and how this relates to their organisation of society. At the end of the class they were presented with a model for viewing religions which links the geographical and climatic origins of different religions with their political and social organisation to demonstrate how they could have carried out their research. In retrospect this model should perhaps have been given to them in advance.

The next class attempted to remedy this by giving them a much clearer set of roles for a discussion of terrorism. Three students were given the role of senior officers in the Estonian secret intelligence service while the others were experts on different terrorist groups. The aim was to decide on which groups Estonia should focus its resources, thus giving the experts a motivation to promote the threat of their chosen group (if that group is not considered a threat the expert will lose funding for research, and thus their job), and the officers a reason for listening to the presentations and a reason to distrust those making them. This time the debate was much more successful with all participants taking to their roles and making focused attempts to promote their cause while the officers showed a robust abrasiveness in their questioning. The content was better presented too, with experts showing some imagination in considering why ETA and the IRA constitute a threat to Estonia, though the final conclusion that Russian groups and cyber-terrorism pose the greatest threat to Estonia showed still a narrow view of the world and a reluctance to consider the wider implications of events outside Estonia’s immediate neighbourhood.

The sixth class looked at types of government and their pros and cons, such as democracy, theocracy, communism and anarchy. For each type of government one student presented the arguments in favour and one those against, then there was a vote on which was more convincing. Although the students couldn’t get past their prejudice that democracy was clearly the best and the standard against which all others should be measured, they did reach the conclusion that almost all forms of government are very good in principle but fairly bad in practice. 

Future classes will look at what a nation state is and why international borders are where they are, and on such topics as the basic principles of economics and democracy. Again each class will have a different debate and presentation format and will try to get the students to challenge their own assumptions about the world. If they can at least understand that the world is more complicated and less black and white than the superficial portrayal in most newspapers, then this will represent progress.

For the exam at the end of the course, it has been decided to mirror the format of the classes. Students will be permitted to take the exam individually or in pairs, and it will consist of a researched presentation to the class. They will choose an area of the world that regularly makes international headlines (for example the Middle East or Korea) and research and present the background to that issue, looking particularly at the issues the course has covered such as religion, government type and climate. The exam will be graded for effectiveness of presentation and relevance of content: relevance means avoiding pointless statistics from Wikipedia and including some political analysis.

How long the course will survive in this format is an open question. Already some Erasmus students have heard about it and are keen to join the group in Spring 2010, but this will mean changing the language back to English and might affect the range of presentation skills that can be covered. But for the meantime the course has received positive feedback from students who are finding it interesting to learn some background knowledge about how the world works and are discovering that the world is not quite as simple as they had thought.[image: image3.png]
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